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ABSTRACT

College students face a multitude of challenges that incorporate the need to think
critically, explore potentials and interests, detect which path to follow, and develop intercultural
maturity. Consequently, aiming at navigating life complexity, universities’ learning outcomes are
required to correspond to epistemological, intrapersonal, and interpersonal dimensions of
development, whose integration constitute what developmental theorists term self-authorship.
The purpose of this research study was to examine the impact of college students’ engagement in
community based extra-curricular activities on the development of their self-authorship. To
achieve this, participants were recruited from three categories of extra-curricular activities
practiced at a transnational university in Egypt. Purposive sampling technique was employed for
choosing students who are active in a local community service or an on-campus cultural
club/organization or who have travelled to volunteer in a community service project abroad.
Semi-structured interviews were conducted with thirty students from various majors and
academic years. Findings showed that the impact of students’ involvement in these activities
encompassed five main themes: embracing difference, self -awareness, local/ glocal altruistic
responsibility, inner epistemological validation, and pillaring one’s self and the other.
Additionally, results revealed the emergence of an inner voice guiding the construction of
knowledge, identity, and social relations. These findings emphasize required endeavors by higher
education stakeholders to consider practices that have the potential of promoting university
students’ self-authorship.
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When Unconditional Love Has a Name
To Mom & Dad
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CHAPTER 1 – INTRODUCTION
1.1 Challenges Faced and Goals Aspired
Representing a critical phase in an individual’s life, Baxter Magolda (2014) highlights the
collegiate experience as marked by two major transitions, a transition from early adolescence to
early adulthood and one from one life path to another. It is a phase in life, that she believes
embodies much more than the acquisition of knowledge and skills as it represents a shift in
“meaning making” because college students are, “challenged to think critically in order to weigh
relevant evidence to make sound decisions, craft a sense of identity that honors and balances
their own and others’ needs, and develop intercultural maturity to work interdependently with
diverse others both on the domestic and the international levels” (p.25). In reference to this time
period ranging from 18 - 25 as “emerging adulthood”, Arnett (2004) describes this period as one
of “independent exploration” since this phase is freer than adolescents from parental control, but
is not yet adulthood with its challenges. He explicates how it is a period, “of possibilities, when
hopes flourish, when people have an unparalleled opportunity to transform their lives.” Arnett
further clarifies that it is a phase in an individual’s life distinguished by identity exploration,
instability due to discovering their interests, and feelings of being in-between phases. Baxter
Magolda, and King (2012) highlight similar challenges and developmental tasks faced by young
adults in their twenties including exploring values, making sense of the information previously
presented, and detecting which path one will follow.
Learning extends an individual’s mind beyond the textbook and the curriculum in general
with the purpose of, “developing a frame of mind that allows students to put their knowledge in
perspective; to understand the sources of their beliefs and values; and to establish a sense of self
that enables them to participate effectively in a variety of personal, occupational, and community
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contexts” (King & Baxter Magolda, 2011, p. 207). College graduates do not just face technical
challenges that necessitate the acquisition of a particular skill, but face adaptive challenges for
which they need maturity through the transformation of one’s mindset to enable him/her to face
life complexities (King & Baxter Magolda, 2011). This maturity does not just incorporate the
personal or the local context, but the global one as well.

As “global interdependence”

predominates, there is a necessity of collaboratively engaging with diverse others; and thus King
and Baxter Magolda (2005) emphasize the requirement of, “intercultural maturity”. Intercultural
maturity, as clarified by the researchers, “describes how people become increasingly capable of
understanding and acting in ways that are interculturally aware and appropriate” (p.573). This
capacity, as Baxter Magolda and King (2005) clarify is multidimensional, it works on the
epistemological dimension related to understanding and accepting difference, intrapersonal
dimension related to an individual’s construction of an autonomous self, and interpersonal
dimension related to managing relationships in an interdependent respectful manner. King and
Baxter Magolda (2005) clarify how individuals need to use epistemological maturity through
encompassing “multiple cultural frames”, intrapersonal maturity to establish a strong identity not
threatened by difference, and interpersonal maturity to enable one to interact efficiently and
interdependently with diverse others through an appreciation of such diversity and a refrainment
from posing judgments. Baxter Magolda (2008 a) highlights how these capacities are crucial for
being successful both in college and beyond.
With all the demands of college life, yet many students come, according to Baxter
Magolda (2007), with limited or no exposure to diversity of perspectives, ambiguity regarding
one’s own identity, beliefs, and values, and uncritical following of external formulas.
Consequently, to assist college students through this phase in life and prepare them for a
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subsequent one, higher education learning outcomes “should include effective citizenship,
critical thinking and complex problem solving, interdependent relations with diverse others, and
mature decision making (Baxter Magolda, 2007, p.69). To navigate the complexity of this phase
in life, Hatcher (2011) maintains four domains of essential learning outcomes: practical and
intellectual skills, personal and social responsibility, applied and integrative learning, and
knowledge of various cultures and the natural and physical world. In the Egyptian sustainable
development vision of 2030 that was highlighted in Egypt Economic Development Conference
that was held in Sharm El-Sheik May 2015, the education system needs to, “contribute to
building an integrated personality that is encouraged to reach its potential, and that produces an
individual that is confident, enlightened, creative, responsible, pluralistic, and able to interact
competitively with regional and international entities”. As specified by the desired learning
outcomes, it could be noticed how they correspond mainly to the epistemological, intrapersonal
and interpersonal dimensions of development; in other words, they target a holistic development
of the whole individual.
1.2 Towards a Holistic Development
With development at the core of higher education, reaching the afore mentioned
outcomes

entails developing an “all-rounder” individual with capacity of epistemological

meaning making for knowledge, intrapersonal meaning making of one’s identity, and
interpersonal meaning making of social relations. Developing along these three capacities is
what developmental theorists call, Self–authorship.

Self- authorship embodies a model of

holistic development that constitutes, “the internal capacity to define one’s beliefs, identity, and
social relations” (Baxter Magolda, 2008 a, p. 269). Self-authorship embodies a holistic
understanding to college students’ development as it, “acknowledges the cognitive, identity, and
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relational development are inextricably intertwined, and it blends psychological and sociological
perspectives in recognizing that individuals construct meaning in context” (Baxter Magolda,
2014, p. 26).
Baxter Magolda (2008) clarifies that the term “self-authorship” was coined by Kegan to
describe a shift from the outside of the self to the inside of it in the capacity of making meaning.
Kegan (1994) describes this shift in a person’s beliefs, ideals, values, abstractions, interpersonal
devotions, intrapersonal conditions from uncritically taking them from external authorities,
accepting them, and identifying with them, to internally forming them, and viewing them as
constituents of a new whole. In explaining this new whole, Kegan (1994) maintains:
This new whole is an ideology, an internal identity, a self -authorship that can
coordinate, integrate, act upon, or invent values, beliefs, convictions,
generalizations, ideals, abstractions, interpersonal loyalties, and intrapersonal
states. It is no longer authored by them, it authors them, and thereby achieves
personal authority (p. 185).
Baxter Magolda (2008) describes self-authorship as a necessary developmental foundation for
adults that culminates into their ability to grab responsibility for their experiences, to guide their
own visions, and to develop interdependent relations with diverse others. Subsequently, it does
not only embody a form of epistemological maturity, but also, “a secure sense of self that enables
interdependent relations with others and making judgments through considering, but not being
consumed by others’ perspectives” (Hodge, Baxter Magolda, & Haynes, 2009, p.16).
When college students achieve the epistemological, intrapersonal, and interpersonal
development, they “thrive” as Shreiner (2010) denotes. Through intellectual, social, and
emotional full engagement, “ thriving college students not only are academically successful, they
also experience a sense of community and a level of psychological well-being that contributes to
their persistence to graduation and allows them to gain maximum benefit from being in college”
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(Shreiner, 2010, p.4). In her explanation, students who are thriving academically process the
studied material meaningfully, exert the required effort academically, and find connections to
their interests and lives. With intrapersonal thriving, college students have a positive perspective
to life and proactively cope with it. Achieving interpersonal thriving does not just equate to
having healthy relationships with others and experiencing a sense of community on campus, but
is also equivalent to acquiring, “diverse citizenship”. With this aspect, students interact
efficiently with others of various backgrounds and value this difference and what it could
contribute to the relationship. In addition, they develop, as Shreiner (2010) clarifies, a thriving
mindset through which they believe change is possible with effort and desire to contribute to the
world with confidence in their abilities to do so.
1.3 An Environment Promoting Self-Authorship
The successful navigation of life in the 21st century calls for self-authorship since college
students are required to achieve the adaptable flexibility and capability to coordinate between an
individual’s own desired and the needs of others and to deal with diversity that enable the
navigation of life’s complexities (Baxter Magolda and King, 2012). In addition, self- authorship,
if obtained, offers an individual the capability of “Connective complexity” in which he/she has,
“clearer reasons for choices and the capacity to identify more ways of adapting to different
contexts…make connections between and across facts, observations, ideas, values,
interpretations, and conclusions in increasingly comprehensive ways” (Baxter Magolda & King,
2012, p.10). As for the environmental characteristics that would promote self-authorship, Baxter
Magolda (2009 c) explains that it needs to provide challenge and support while giving students
opportunities of exercising their inner voice. This vision of development of the whole person
requires the whole campus environment combining curricular and co-curricular activities and
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involving all educators, professors and students affairs in meaningful and reciprocal partnership
(Cuseo, 2013; Baxter Magolda, 2005).
Cuseo (2013) emphasizes how vicarious learning inside lecture halls is incomplete
without experiential learning beyond the classroom through co-curricular activities that he
highlights should be directly integrated to the core formal curriculum provided within the
classroom. Only by bridging the “compartmentalization of professional responsibilities” and
crossing the imaginary schism between in-class and out-of-class endeavors, by connecting
curriculum and co-curriculum, faculty and students affairs, is holistic development possible
(Cuseo, 2012). Unfortunately, and in many universities, students’ success is equated to grades
and persistence towards graduation, rather than thinking of this concept of achieving holistic
development (Shreiner, 2010). Consequently, a severe division between curricular and what
should be co-curricular out-of class activities occurred leading to, despite their significance,
presenting those out-of- class activities as peripheral and supplementary, and thus referring to
them in various contexts as extra-curricular activities (Cuseo, 2013). The co-curricular activities
usually denote practical application to the studied material, or intentional programs run by the
university aiming at the promotion of certain skills and are intended to complement the formal
curriculum. In many cases, the student out of class run activities, clubs, and organizations are
referred to as extra-curricular. Since many Egyptian universities adopt the latter understanding
and application of out-of lecture halls student run activities, the term extra-curricular activities is
to be used in this research study.
One area in which students are able to exercise their interests and engage in community
in all its forms: on campus, local, and even global, is through extra- curricular activities. The
most common form of extra-curricular activities, is student governance or the student council in
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which students are elected by their peers to represent their voice to the administration and help
assist the various on campus committees. Another major type of extra-curricular activity is the
athletic engagement. Professional organizations are also present in some universities for which
the main purpose is to provide assistance to students in their chosen occupational field and the
job search. In addition to arts, political, religious, and media organizations and activities in which
students practice their interests, there are also cultural associations or activities with the goal of
spreading cultural awareness. As a learning outcome and a result of country needs or global
interdependence, there is a rise of civic engagement or the social responsibility to make a
difference in the local and the global communities through both political and apolitical
involvement of college students (Hatcher, 2011); subsequently, volunteerism and service related
activities constitute an essential type of extra-curricular activities.
1.4 Purpose and Research Questions
The main purpose of this research study is to examine the impact of college students’ oncampus, local and global voluntary community engagement on the development of their selfauthorship. This is to be achieved through a comparative analysis of students’ experiences with
the on-campus local and global community related extra- curricular activities performed through
on campus student run clubs or non-profit youth organizations.
In order to achieve that, students’ experiences in the three major categories of extracurricular activities in a transnational university are analyzed and compared regarding the impact
of these experiences on students’ self –authorship. The first group includes students who
volunteer in local community service activities; the second group involves students who are
engaged in on-campus cultural activities aiming at developing students’ intellectual abilities and
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spreading cultural awareness in the university community; the third group includes students who
travelled abroad volunteering in an international community service project.

The research questions are:
-

What is the impact of students’ participation in a local community service based student
organization on their self- authorship?

-

What is the impact of students’ involvement in on-campus cultural activities on their self
-authorship?

-

What is the impact of students’ volunteering in the global citizen AIESEC program on
their self -authorship?

-

What are the differences and/or similarities among the three categories of experiences in
their impact on the three dimensions of self-authorship: epistemological, interpersonal,
and intrapersonal?
1.5 Conclusion
This chapter introduced the imperativeness of targeting holistic development for college

students. College students are at a transitional stage, and are faced with various challenges to
avoid manipulations, construct their own identities, and interact efficiently and interdependently
with diverse others. Developing self-authorship conforms to holistic development, and that is
why the theory of self-authorship was chosen as the theoretical framework for this research
study. An essential, yet in many cases neglected, aspect of the college life are extra-curricular
activities. Consequently, the purpose of this research study is to examine the impact of
engagement in these activities on the development of college students’ self-authorship.
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CHAPTER 2 – REVIEW OF LITERATURE
2.1 Theoretical Framework
Baxter Magolda’s theory of Self-Authorship emerged from her 22 year longitudinal study
within the lens of Jean Piaget’s constructive-developmentalism (Baxter Magolda & King, 2012).
Barber, King, and Baxter Magolda (2013) highlight that, “a constructive developmental
pedagogy is essential for a multi- layered approach that prepares college graduates to be lifelong
learners” (p. 869). This pedagogy is established within two sets of assumptions regarding adult
learning and knowledge (Boes, Baxter Magolda, & Buckley, 2010). The first is constructivism
that is grounded on the proposition that the creation of knowledge is constructed from an
individual’s interpretation of his/her experience, “individuals make meaning in the space
between their experiences and their reactions to them.” (p.5) As for the second set of
assumptions pertaining to the developmental nature of the evolution of self-authorship,
development is described as moving towards complexity as the constructions built leads to the
formation of ways of understanding and meaning making structures that develop with time
(Barber & King, 2014). This is explained through the conviction that an individual is acquiring
transformative growth through, what Boes et al. (2010) explains, consistent engagement in
knowledge construction and meaning and structure imposition upon experiences.
The theory of self-authorship describes the process of an individual’s development of
his/her meaning making structures from adolescence to adulthood. These meaning making
capacities represent how individuals think rather than what they think. They become, “the
interpretive filters” through which individuals are able to actively construct an understanding of
their own and others’ experiences, an interpretation of situations, a comprehension of who they
are, and a decision of what to believe and how to act (Baxter Magolda & King, 2012).
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Consequently, aided by this capacity, an individual can be, “the author (rather than merely the
theater) of one’s inner psychological life” (Kegan, 1994, p.31).
Baxter Magolda and King (2012) identify three questions distinguishing three dimensions
of self- authorship which are, “How do I know?”, “Who am I?”, and “How do I want to construct
relationships with others?” The first question represents “the epistemological dimension of selfauthorship” in which assumptions regarding the nature, the certainty, and limits of knowledge
evolve. The second question signifies “the intrapersonal dimension of self-authorship” referring
to an individual’s sense of their beliefs and who they are. As for the third question, it reflects
“the interpersonal dimension of self-authorship” which represents how an individual constructs
and perceives relationships with others. Through individuals’ interpretations of their experiences,
they construct their perspectives for each dimension, and the intertwinement of the answers to
these questions, as Evans, Forney, Guido, Patton, and Renn (2010) emphasize, is realized with
time and experience. Kegan (1994) describes this process as, “the growth of mind” which stems
from, “elements that were formerly subject becoming object or moving what was unseen and
unexamined to a place where it can be seen and examined … (thus) liberating ourselves from
that in which we were embedded” (p.34).
In the journey to reach self-authorship, Baxter Magolda and King (2012) clarify that the
three dimensions extend along a continuum of three major milestones. One end represents,
“following external formulas” that embodies individuals whose meaning making structure is
characterized by “an external orientation”. For those individuals, external authorities represented
in actual authority figures or societal expectations are the main source for determining their
values, beliefs, how they see themselves, and the nature of social relations. At the other end of
the continuum, there exist individuals with a confident inner voice that coordinates external
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influences. This “Internal meaning making structure” is framed through an “internal orientation”
in which the source of beliefs, values, identity, and social relations comes from within an
individual’s “internal psychological world”. The middle portion of the continuum symbolizes
“the crossroads” which presents a fusion of both orientations. As individuals start to question the
external authorities, they enter “the crossroads” and go through a journey in which they try to
reconcile the tension between the external influence and their emerging sense of an inner voice.
Only when individuals have strength in their inner voices to manage external influences, they are
capable of coming out of the crossroads.
It is crucial to highlight that an individual’s development of self-authorship along the
continuum is dynamic and, “is better characterized as undulating, cyclical, or wavelike than
linear, more like a swiveling helix than a fixed straight line” (Baxter Magolda & King, 2012, p.
16). The evolution of meaning making occurs in a developmental prospect from simple to
complex through cycles of “differentiation and integration”. When individuals face new
experiences in which the meaning making structures that are already possessed are problematic
or are not working, this creates “disequilibrium” or an internal conflict. Consequently, they
retreat from a familiar approach or a point of view, disseminate its elements, and separately
examine them. Those individual elements, are thus, critiqued, and a new, “revised way of
knowing perspectives or habits of mind” emerge as an individual reassembles elements after
discarding the ones with limitations (Baxter Magolda & King, 2012, p.8-9). In addition, the
intricacy and wavelike nature of this process is exhibited in that an individual might achieve
growth in one dimension before or in correspondence with another dimension (Baxter Magolda,
2010). In addition, this development is described as,“ two steps forward and one step back, or at
times, one step forward and two steps back”. It is only as the inner voice acquires enough
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strength, it becomes easier to avoid the pull back, and here Baxter Magolda distinguished
between, “moving towards a phase and moving into it”(Baxter Magolda, 2009 a, p. 322).
Baxter Magolda and King (2012) highlight ten positions in the journey of development
towards self-authorship clustering them under the three major meaning making structures:
“External Meaning Making”, “Crossroads”, “Internal Meaning Making”. They were called
positions as they are considered positions through which an individual views the world and each
varies in its duration.
2.1.1 External Meaning Making Structure
For the “External Meaning Making Structure”, it incorporates three positions: “Trusting
External Authority”, “Tensions with Trusting External Authority”, and “Recognizing
Shortcomings of Trusting External Authority”. In the first position of “Trusting External
Authority”, an individual relies unquestionably on external sources for self- definition,
knowledge, and decisions about interactions with others. In the epistemological dimension,
knowledge is possessed by experts and is either right or wrong. As for making decisions,
following external formulas become their safe haven. For the intrapersonal dimension, the main
conception for individuals in this position is that others know them more than they know
themselves. Their identities, beliefs, and values are formed by expectations and familiarity to
what they have been brought up to believe or to accept. In the interpersonal dimension, they tend
to approach those with whom they are similar, and find it difficult to interact with those with
whom they are different. They tend to resort to others for opinion, and in presence of conflict,
they tend to please others.
In the second position of “Tension with Trusting External Authority”, external sources
are still relied on, but there is an observed tension. In the epistemological dimension, knowledge
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is believed to have certain aspects of subjectivity and interpretations become a possibility.
However, individuals operating through this position do not evaluate or critique the various
interpretations although they sense to question. In the intrapersonal dimension, social
expectations remain the main source of acknowledging identity and beliefs, however, individuals
in this position believe that their views and identities are open to change. Interpersonally, sharing
of ideas is obvious, but with a sense of seeking acceptance. Individuals in this position, seek
approval and avoid conflict. Although curiosity arises regarding interactions with diverse others,
fluctuations is prevalent concerning pleasing conflicting groups.
In the third position of “Recognizing Shortcomings of Trusting External Authority”, the
reliance is still there, however, shortcomings for having this approach is witnessed. Cognitively,
this position is marked by growing conviction of the uncertainty of knowledge. Multiple
perspectives are appreciated with the division of some criteria for evaluation; nevertheless,
external formulas remain the valid means of knowing what’s right and what’s wrong. In the
intrapersonal dimension, recognition of other’s influence is witnessed and exploring one’s
identity becomes a need. Confusion is witnessed as one moves from a familiar notion of who
he/she is and what they are capable of to an alternative. Interpersonally, individuals in this
position still seek approval from others, but are frustrated by this attempt. In interacting with
others, both similarities and differences are considered.
2.1.2 Crossroads
This portion of the continuum is distinguished by two main phases: Entering the
crossroads and leaving the crossroads and within each one of them two positions operate.
Entering the crossroads depicts “questioning external authority” and “constructing the internal
voice”. For the first position, there is an apparent transition from exclusively relying on external
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formulas to sensing, “the possibility of another way of making meaning but is not sure how to
construct it” (Baxter Magolda & King, 2012, p. 68). Individuals using this meaning making
structure recognize the necessity of constructing their own inner voice as they notice the
differences between what others believe and how they act and what they want to believe and how
they want to act. In the cognitive dimension, individuals making meaning from this position
realizes that it is possible to make decisions based on internal constructions of values and beliefs
but they are unsure how this could be done. In the intrapersonal aspect, they are aware and are
still in the process of exploring who they are and their values are. Interpersonally, there is a stark
awareness of the impact of friends’ and family’s views on their lives, but are still unable to
manage them.
In the position of constructing an internal voice, individuals’ internal voices are growing
and are competing with the external influences trying to dominate them; however, external
influences still supersedes. Tension is experienced between the two structures as the inner voice
starts taking the external voice as an object, and the person starts discovering their own
identities, beliefs, and relationships with others. An individual in that meaning making structure
starts to delve deep within in order to formulate their self-definitions, points of view, and
relationships.
Two segments in the crossroads are characterized by the dominance of the internal voice
which are “listening to the internal voice” and “cultivating the internal voice”. In the first
position, individuals engage their inner voices in making decisions, and at the same time, they
are aware of, “how they are processing and being influenced by others’ points of view” (Baxter
Magolda & King, 2012, p.77). In this position, although the external voice is still present, the
inner voice overrides it and in case of listening to it, full responsibility for doing so is witnessed.
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Awareness in this case, “did not automatically translate into action” (Baxter Magolda, 2009 a, p.
324). In the second position, an individual is cultivating his/her inner voice through actively
analyzing interests, goals, values, and beliefs. The inner voice is securely established and
becomes the mediator of external influences. Although there is an insubstantial capacity to
distinguish one’s point of view from that of others, the self is now capable of generating its own
points of view (Baxter Magolda & King, 2012). There are rigorous and conscious attempts on
their part not to succumb to the external influences that are still operating. Nevertheless, they are
able to critique them, be attentive to them and evaluate their effect.
2.1.3 A Self-Authored System
Building a self- authored system, necessitates a reliance on one’s own beliefs, values,
and point of view, and this according to Baxter Magolda happens within three positions:
“Trusting the internal voice”, “Building an internal foundation”, and “securing internal
commitments”. Over the three positions, the inner voice is the mediator of external influences as
it critically analyzes them forming internally founded judgments. In the first position, individuals
have an inner voice that they trust and have faith in. In the epistemological dimension, an
individual constructs his/her understanding of the world instead of waiting for an outside source
through personal reflections. In the intrapersonal dimension, they recognize how they are able to,
“influence their own emotions and happiness by choosing how to react to reality” (Baxter
Magolda, 2009 a, p.325). In the interpersonal dimension, they are able to trust their voices and
consistently reevaluating their relationships.
In the second position which is processed with the first position simultaneously,
individuals build a strong foundation in the sense of having a philosophy to life to guide their
decisions, beliefs, identities, and relationship with others. In the third position, the commitments
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built and established firmly are lived as, “a second nature… securing internal commitments
entailed blurring knowledge and sense of self to develop wisdom” (Baxter Magolda & King,
2012, p.93). “Securing internal commitments” is characterized by a transition from
understanding the internal commitments to living their convictions, and “the internal foundation
become increasingly open to being reconstructed because participants had an internal security to
see reconstruction as positive and exciting” (Baxter Magolda, 2008, p.281). Individuals reaching
this phase are no longer crippled by fear of the uncontrolled, but are able to make the best use of
what is within their control. These commitments, now a second nature, “automatically came into
play as participants navigated the challenges of their lives, making them comfortable with the
chaos they encountered” (Baxter Magolda, 2009b, p.632).
2.2 Developing Self-Authorship
Though initial research studies showed self-authorship as a developmental adult criterion
emanating from career and life challenges, recent research studies examined the potential of and
role of university in developing self-authorship for college students. As explained by Baxter
Magolda (2008), her 22 year longitudinal study on the development of self-authorship was
conducted on 30 young adults following their life journey from the age of eighteen to the age of
forty-three. Through unstructured interviews, the participants were asked to recount their life
experiences, and discuss how they made meaning of them and how they affected their thinking,
beliefs, sense of self, and interactions with others. Findings indicated that when they finished
their degrees, they were only approaching self-authorship with an awareness that they need to
make their own decisions, but without the internal capacity to do so (Baxter Magolda, 2008;
Baxter Magolda & King, 2012).Upon graduation, most of the participants realized the need to
follow their inner voice and let it guide their beliefs, identities, and social relations; they moved
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to the crossroads in their mid –twenties when conflict arose between the taken for granted
notions and the emerging inner voice. Over the course of their thirties and forties, they portrayed
a self-authored perspective in which they displayed a solid refined confidence in their inner voice
to guide their beliefs, identities, and social relations (Baxter Magolda, 2009 a; Baxter Magolda &
King, 2012).
Some research studies revealed that self-authorship becomes a possibility for young
adults in their late teens and early 20s provided that some form of dissonance accompanied by
sufficient support is encountered. Over the course of four years, Barber, King, and Baxter
Magolda (2013) clarify, The Wabash National Study of Liberal Arts Education was conducted
using a mixed methods approach to examine how university practices and the experiences faced
by students’ from several institutions in USA shape students’ self-authorship and assist in the
development of seven liberal arts outcomes, namely effective reasoning and problem solving,
intercultural efficacy, integration of learning, leadership and wellbeing, desire to inquire for
lifelong learning, and moral character. From sixty institutions invited to participate in the study,
nineteen universities were selected based on their vision and practice of liberal arts goals and on
reflecting diversity in locations and institutional types. Six institutions were then selected for the
interview portion of the study. 315 students were interviewed in the fall of 2006. Findings
showed that shifts in students’ self-authorship were fostered by experiencing dissonance,
engaging in meaningful roles and experiences, encountering diversity of views and new cultures,
belonging to a source or support, and being exposed to tragedies and personal challenges.
Moreover, Baxter Magolda (2008) highlighted how, “adults who experience oppression
and marginalization develop self-authorship prior to or during their 20s” (p.272). Pizzolato
(2003) examined self-authorship of high-risk college students whose background educational
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performance and personal characteristics stand as a threat towards withdrawal. Results showed
that many participants developed self-authorship even prior to their college experience. Findings
showed that this was predominantly due to experiencing provocative moments in which their
current ways of knowing and trust to external influences were shaken, “experiences coded as
provocative led to levels of disequilibrium that provoked students toward action and commitment
to internally defined goals” (p.803). Furthermore, results showed that low privileged high-risk
students who had no help in joining college in the support provided in the decision process, how
to apply, and payment had stronger internal foundations than high-privileged high-risk college
students. In a subsequent research study, Pizzolato (2004) found that first year high-risk college
students suffer from marginalization which hinders maintenance of their acquired selfauthorship since feelings as such makes it challenging for them to balance external forces.
Consequently, they reach crossroads in their college experience in which who they are and who
they could be reach a conflicting dissonance. This experience questions their internally built
foundation and leads to a, “retreat from self-authored knowing” (p. 438). Although they, “slipped
into a phase of trying to act in ways consistent with external expectations of them” (p.439), they
were able to adopt some coping strategies, either self-regulated or support strategies, which
enabled them to, “resurrect (their) self-authored knowing” (p.439).
Some research studies showed how personal and situational characteristics affect
stimulation of self-authorship among college students. Pizzolato (2005) analyzed 617 surveys of
college students regarding important decisions they have made. The researcher showed that to
constitute a provocative moment that promotes self-authorship, a “jarring disequilibrium” on
student’s ways of knowing needs to occur for which he/she reconsiders conception of self and
goals with the intention of acting upon their reflections. She highlighted how prior to this
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provocative moment a student might have been only cycling through dissatisfaction with certain
external formulas. In the process of making a decision, findings demonstrated how the
provocative moment or moments for the study participants were mediated by personal and
situational characteristics. Being in experiences that question students’ current self- perceptions
and ways of knowing, Pizzolato indicated that possessing two personal characteristics of
volitional efficacy and self-regulation, in addition to the situational characteristic of the student
independence in deciding to make a decision, assist students in becoming more in control of
processing these experiences, thus moving them along the self-authorship trajectory.
The effect of personal and environmental characteristics were examined in two research
studies. Through a longitudinal investigation of 368 surveys at the beginning and at the end of
one semester, Wawrzenski and Pizzolato (2006) examined the impact of pre-collegiate
characteristics (age, sex, race, transfer status, high school GPA, ACT scores, social class, and
generational status) and college environment on students’ self-authorship and found a strong
connection between them. Emphasizing pre-collegiate and collegiate experiences in creating
dissonance, Amechi (2013) investigated how self-authored ways of knowing were developed
among four black male undergraduate students who were formerly in foster care. Interviewees
suffered from various traumatic experiences and were part of unprivileged backgrounds in which
attending college was not the norm. Results showed that prior to their college experience, they
experienced provocative moments during their college decision making process exhibiting selfauthored ways of knowing. In addition, disequilibrium also occurred as they were challenged to
adapt to the academic and sociocultural campus norms. These challenges, together with
participants’ resilience and support from mentors and advisors, enabled them to acquire coping
strategies and internal meaning making structures. In these studies, the researchers emphasized
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the imperative role of the university in collaborating its efforts towards providing enough
opportunities of challenge and support to provoke students’ self-authorship.
Torres and Hernandez (2007) longitudinal study considered the influence of the Latino/a
students’ experiences on their holistic development. This research study examined the impact of
their ethnic identity on the three dimensions –cognitive, interpersonal, and intrapersonal –of selfauthorship as illustrative of their holistic development. Findings clarified some developmental
tasks that were specific to those Latino/a students which contributed to their meaning making
processes. Those tasks revolve around issues of racism: in realizing, understanding, and
managing stereotypes and racism.

Students shift from trusting external formulas to the

crossroads that stemmed from facing new perspectives and definitions of being Latino/a that
varied from previous family and culturally constructed ones. In the previous phase for these
students, trusted knowledge resided in trusted family and known peers, their definition of
identity is established through family views and negative stereotypes, and their relationships are
identified through cultural orientation. In the crossroads which is considered the phase in which
most students reached, students were able to recognize racism, distinguish between positive and
negative cultural issues over their identities, and incorporate multiple perspectives and diverse
others within their societal circle. The students who reached the third phase of becoming the
author of one’s life exhibited a confident identity that incorporates informed cultural choices in
daily life. Few students reached the final phase of an internal foundation, in this phase choices
and decisions become contextual, differences are no longer intimidating, and relationships are
characterized by interdependence while maintaining one own cultural values.
Investigating the catalysts of dissonance in the development of self-authorship, Pizzolato
Nguyen, Johnston, and Wang (2012) conducted a qualitative research study with 166 college
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students of color from three public universities in USA. The researchers dig deeper into the
cultural relevance of dissonance concerning the students’ experiences with the notion of
psychological context or psychological schemas the students carry with them into the various
physical contexts they are placed in. The main purpose was to examine the differences in cultural
socialization towards self and other and self-authorship. Two types of dissonance were found to
be effective in stimulating self-authorship; identity dissonance and relationship dissonance.
Identity dissonance denotes a discrepancy between how a person perceives key identity
characteristics as opposed to how others perceive them. The researchers clarified that students
moved towards self-authorship when they identified this form of discrepancy and tried to make
sense of it in relation to the question of “who am I?” In the second type of dissonance, the
students with dominance perceived in the relational psychological context struggled to answer
the question of “who we are?” related to the culture group as a whole and dissonance stemmed
from trying to balance relational, cultural, and personal consequences of meaning making.
Moreover, Findings showed that the dissonance participants experience, their processing of it,
and their progression towards self-authorship are connected to the psychological contexts
students bring with them integrating the three dimensions of self-authorship.
2.3 The Impact of Extra-curricular Engagement in College
As clear from the literature, there is a lack of research studies specifically examining the
impact of students’ engagement in extra-curricular activities and the development of selfauthorship. This is because most of the studies examining self-authorship development focused
on the whole collegiate experience and beyond, as previously clarified. However, two research
studies were found in the literature in which researchers examined the influence of engaging in
an on campus leadership experience on self-authorship development.
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In a case study at a liberal arts college in USA, Cohen et al. (2013) examined the main
impact of being in an on-campus leadership programs on self-authorship. Among the participants
were both graduate and undergraduate students who took part in or were currently attending one
of three programs, a nationally based leadership program (Posse), a student-driven social justice
project (SJPP), and a homegrown, cross-constituency teaching and learning initiative (TLI).
Through a survey and focus groups, some themes emerged that showed how these programs
assisted in the development of self-authorship. The themes included discerning differences and
bringing them to dialogue, revision of one’s self by reevaluating their responsibilities to
themselves and others, becoming more serious students, reviewing leadership relationships,
understanding the role of conflict and engaged productivity in causing change to the institutional
context. The researchers indicated that the practices the participants denoted reflect
characteristics that denote alignment with the phases of the self-authorship continuum. Another
qualitative case study by Pressler (2013) investigated the impact of fraternity presidents’
experiences in promoting self-authorship. Though still undergraduate students, findings indicated
how these experiences assisted in the development of an internal foundation for the seven
participants interviewed. The major experiences that impacted promotion of self-authorship the
most encompassed complex decision making, peer accountability, and personal reflections. In
addition, participants expressed how gaining an inner voice and openness to new ideas and
different points of view led to becoming better leaders.
Some research studies did not examine self-authorship directly, yet they examined some
elements of the three dimensions of self-authorship, epistemological, interpersonal, and
intrapersonal were found to be the outcomes of participation in extra-curricular activities. Jamal
(2012) examined the impact of extra-curricular activities on interpersonal skills and professional
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behavior in one research study in Saudi Arabia. The seven participants, interviewed were
engaged in the “Day Activity” which is a day prepared and planned by students in which
workshops and lectures are organized for medical school students. Findings indicated that their
participation strongly influenced their self–confidence, self-reflection, critical thinking,
teamwork, acquisition of managerial and leadership skills, conflict resolution, communication
skills, and gaining emotional intelligence in the sense of controlling emotions and reactions.
Through surveys sent to 3672 college students from various institutions from USA,
results of a research study conducted by Jenney (2012) showed a relationship between
participating in community service activity and pro-social character development. Findings
showed these activities helped in promoting orientation achievement outcomes of courage,
leadership ability, self-confidence, and drive to achieve. It also assisted in developing a
compassionate self –concept, and social cooperativeness, open-mindedness, humility, selfunderstanding and understanding of others. The longitudinal investigation of the relationship
between civic engagement activities and attitudes was the focus of O’Leary (2014). Using
surveys of students from classes of 2008 and 2009 from their first year to their fourth, it was
found that students’ engagement in both community service and political activities in college
was found to be directly related to their self-confidence in their capabilities to make a difference
in their community and tolerance to diversity.
Through examining the literature, most of the recent research studies examining the
impact of extra-curricular activities both on campus and outside in higher education focused on
skills related to career outcomes and employability. Roulin and Bangerter (2013) interviewed 66
Bachelor’s and Master’s level business students from French-speaking Swiss universities to
explore the use of extra-curricular activities as a means for distinguishing themselves in the labor
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market. Findings showed how participants are aware of the competition in the job market and
how their competitors will use their engagement as an advantage. Students who were involved in
associations mentioned the main reason for joining these activities was to include them in their
resumes for distinction. Using a survey distributed among 28, 768 Taiwanese business college
graduates, Lau, Hsu, Acosta, and Hsu (2014) examined the participants’ evaluation of their
employability skills as a result of their participation in extra-curricular activities. Results
indicated that involvement in core extra-curricular activities of university governance, sports,
music, and community service led to positive evaluation of employability skills of creativity,
self-promotion, communication, and leadership. Conducting a research study with the
participation of 21 business college students from UK, Greenbank (2015) examined the main
factors leading students to actively participate in these activities. Using a questionnaire in their
first year, and an interview in their first and last year, results showed that students were
concerned about employment, and avoided joining certain activities as they might not help in the
competition in the job market. In addition, results also highlighted how most students were
influenced by dependency, peer and social norms for seeking the opportunities of joining oncampus activities.
2.4 Conclusion and Significance of the Study
As was evident from this chapter, previous research studies examining self-authorship
development focused on longitudinally analyzing this development starting from the university
passing through adulthood. Even research studies that focused on university years only, most of
them were generic, in the sense that the whole collegiate experience was examined not a
particular aspect of it. In addition, most of them included specific cultural or ethnic group of
college students. As for studies concerned with extra-curricular activities, most of them focused
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on its connection to subsequent employment or gaining career related skills. Few recent research
studies were found examining the impact of involvement in extra-curricular activities on
interpersonal or intrapersonal dimensions. As clear in the literature, there is a scarcity of research
studies examining the influence of extra-curricular activities on the holistic development of
college students. Moreover, the concept of self-authorship was studied mainly in the west, and
there were no research studies found examining self-authorship in the Middle East.
Consequently, the significance of this research study stems from the fact that it examined the
impact of students’ participation in community based extra-curricular activities on the
development of their self-authorship in Egypt, a research focus which has not been approached
before.
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CHAPTER 3 - RESEARCH FRAMEWORK
3.1 Research Design
Qualitative research design offers researchers the platform through which they
understand participants’ interpretation of their experiences, constructions of their worlds, and the
meaning attributed to these experiences (Merriam, 2014). Based on the constructivist interpretive
paradigm, qualitative research constitutes, according to Merriam (2014), an effort to comprehend
in depth the uniqueness of a situation in its particular context. Aiming at understanding how
students’ involvement in extra-curricular activities in college impacts the development of their
self-authorship, the researcher needed to listen to the participants’ individual stories recounted
with rich descriptions and reflections. Thus, a qualitative research design was employed in this
study since the flexible nature of the interview allowed for deep exploration of the experiences
reflected upon.
Understanding how certain experiences constitute a developmental shift in students’ selfauthorship requires delving deep, “underneath the content of people’s beliefs, identities, and
relationships to the core structures from which they make sense of their experiences” (Baxter
Magolda & King, 2012, p.22). In addition, self-authorship comprehension and assessment
necessitates accessing its interwoven epistemological, intrapersonal, and interpersonal
dimensions that are shaped by the individual’s personal and environmental context.
Consequently, providing participants with the guided “reflective space” of a semi-structured
interview through which the individuality of each participant’s experience is illuminated in depth
is considered the optimal method for understanding his/her self-authorship development (Baxter
Magolda & King, 2007, 2012). This is why a semi-structured interview was the instrument used
in this research study.
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Creswell (2013) identified five major types of qualitative research design: narrative,
grounded theory, phenomenology, case study, and ethnography. The phenomenological research
design, which was implemented by the researcher in this research study, aims at describing what
participants have in common as they experience a specific phenomenon. In phenomenological
research design, according to Creswell (2014), the research aims at describing the experiences
lived by the participants as presented by them reaching “the essence of this phenomenon” or the
object of the experience. In explaining what this essence constitutes, Merriam (2014) clarifies
that they are the core meanings understood mutually in an examined experience. As a result of
this research design, the reader comes away with the feeling of understanding what it is like to go
through this experience.
For the purpose of this research through examination of the influence of community
engagement on the development of college students’ self-authorship, the phenomenological
research design offers the best framework. To understand the development of self-authorship, as
clarified in the previous chapter, a researcher is concerned with how participants make meaning
of their lived experiences rather than the experience itself. Consequently, this necessitates a rich
and deep description that goes beyond the surface of the examined experiences. As described by
Merriam (2014), the target of the phenomenological research design is not solely the experience
itself, but also, “how experiencing something is transformed into the consciousness” (p.24).
Utilizing this design assisted the researcher of this study in reaching the intended purpose by
allowing for the development of a complex description of the essence of an experience regarding
what all individuals experienced and how they experienced it (Creswell, Hanson, Clarke Plano,
& Morales, 2007).
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3.2 Research Sample
3.2.1 Study Site and Sampling Strategy
Participants in this research study were recruited from a private transnational university
in Cairo that will be referred to in this research study as the Sphinx University. The university
incorporates four majors including Engineering, Management, Applied Sciences and Arts, and
Pharmacy and Biotechnology. This research study was conducted in spring and summer 2016,
and included undergraduate students across all the said faculties. Purposeful sampling strategy
was employed to include students who participate in one of two types of extra-curricular
engagement: on campus cultural clubs/organizations and local community service, and who have
travelled abroad through AIESEC (an international youth organization franchised on campus) to
volunteer in a community service experience. These activities were chosen for this research
study as the main representatives of campus, local, and global students’ community engagement
activities available in the said university.
3.2.2 Youth Clubs/Organizations Included
The major on-campus clubs/organizations for cultural engagement in the Sphinx
University were included in this research study. Some of the included clubs were established in
the Sphinx University, and the other clubs or activities, though on-campus, are affiliated to a
local or an international youth organization. The clubs exclusive to the university are The
Intelligent Question (TIQ) and The Arab Culture League. TIQ is a world class debate club in
which the members practice debating skills using real intense issues. The Arab Culture League is
concerned with spreading awareness of the Arabic language and heritage among the university
community, and enriching the talented writers’ experience by allowing them to discuss and
publish their literary work. In addition, another cultural activity is represented by the
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independent students’ newspaper called The Insider. Some youth non-profit organizations
supervise on-campus affiliated clubs. This includes Model of United Nations (MUN), Model
Organization of Islamic Cooperation (MOIC), and TEDx. At MUN, university students
experience a simulation of the United Nations conferences taking the role of diplomats and
ambassadors of various countries, non-governmental organizations, and corporations. MOIC has
the aim of raising awareness and understanding of the Islamic history, and enhance the youth
analytical, critical, and intercultural skills. TEDx the Sphinx University, is affiliated to the TEDx
community, and aims at preparing an annual conference for sharing knowledge and ideas.
According to AIESEC.org, AIESEC is a non-profit, independent, non-political youth
organization run by recent graduates and students of higher education. It is an acronym for the
Association Internationale des Étudiants en Sciences Économiques et Commerciales. However,
the acronym AIESEC became the name of the organization. With the aim of developing
leadership potential, cultural understanding, and effective communication, AIESEC invites young
people from all over the world to engage in one of two programs, Global Talent Program
concerned with internships and Global Citizen Program. The Global Citizen Program, which was
included in this research study, allows participants to volunteer abroad for time spanning from 6
weeks up to 18 months in one of six projects: education, literacy, poverty eradication, sustainable
development, health and sanitation, and human rights. Participants do not get paid, but they are
provided a stipend and are assisted in food and accommodation.
For the local community service based clubs, participants in this research study referred
to engagement in one or more of the four biggest clubs in the Sphinx University. Two of these
clubs originated in the Sphinx University. Bdaya or  بدايهis a non- governmental organization
based in the university. With the aim of rebranding charity and developing a healthy and
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educated community, the club, besides the basic organizing committees, includes four major
committees.  جنيهor One Pound is the core committee responsible for finding areas and people
that need help, organizing events, and eradicating illiteracy. The second committee of Care Days
works with orphans and assists them academically and psychologically. Another committee is
responsible to prepare soft skills’ sessions to the university students. The last committee is called
Discover, this committee works with the other three committees to help them and assists new
members in finding their passion (Bdaya.org & interviewees comments). Working mainly with
women and children, the purpose of the second club AID is to conduct health awareness
campaigns in poor areas in Egypt.
The two other local community service based clubs are franchises of local nongovernmental organizations. AYB is an acronym for Alashanek ya Balady ( )علشانك يا بلديmeaning
“for my country”. With franchises in many Egyptian universities, AYB in the Sphinx University
is responsible for sustainable development in a slum area called Elmatareya. According to its
Facebook page (facebook.com/AlashanekYaBaladyNGO), AYB aims at assisting unprivileged
beneficiaries to get employment opportunities through training, career guidance, and
microfinance. In addition, it offers education and awareness to children, women, and
adolescents. Nebny ( )نبنيmeaning “We build” is another club affiliated to Nebny Foundation and
aims at providing sustainable education, employment opportunities, and health care awareness to
impoverished communities in Egypt (facebook.com/Nebny).
3.2.3 Participants’ Profile
Thirty undergraduate students who were sophomores, middlers (third year student in a
five years study program), juniors, and seniors were included in this study. Students were
included in the study if they are current participants in an on-campus cultural activity or in a
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local community service based club, and have been engaged in it for a minimum of a year.
Students were also included if they have travelled and were engaged in a community service
activity abroad.

For data analysis, according to their type of extra-curricular engagement,

students were divided into three groups: on-campus cultural engagement, local community
service, and global community service. Each group includes ten participants with equal
distribution of male and female students. First year students were excluded so as to ensure
participants have had the time to engage in an extra-curricular activity and make sense of their
engagement. For 29 participants, the type of engagement specified for the group was their first
and only one. Only one participant reported two types of engagement practiced consecutively.
This participant expressed travelling for the global experience, then returning to engage in a local
community service; thus, she was included with the global community service category, and any
connection arising between the two types of engagement was mentioned where relevant. For
ensuring participants’ confidentiality, all through the paper, pseudonyms will be used for every
participant.
On- Campus Cultural Engagement
Participants in the cultural engagement group included 10 students, 5 female students and
5 male students, ranging in age from 19 to 21 years old (Mean age: 19.9). As for their major, two
were from the Faculty of Applied Arts, two were from the Faculty of Pharmacy, one was from
the Faculty of Management, three were from the Faculty of Information Engineering
Technology, one was from the Faculty of Material Engineering Technology, and one was from
the Faculty of Computer Science Engineering. For their academic years, three male students and
one female student were sophomores; two male and two female students were middlers, and two
female students were juniors. Participants have been engaged in one or more of the on-campus
cultural activities specified earlier for a minimum of a year. Specification of participants’ profile,
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the clubs/organizations of the on-campus cultural engagement, and their roles in them is
presented in Table 1.
Table 1
Participants’ Profile: On-Campus Cultural Club/Organization
Participant Gender Age

Academic
Year/Major
Junior
/Management

Club/Organization

Role

a. The Arab Culture
League (Joined 1st
semester)
b. MOIC (Joined 3rd
Semester)

a. Member in Human
Resources
committee, then in
planning and events
organization
committee.
b. Delegate in
economic council,
then research team.
Delegate USA, then
security council
member, then
director
a. News Editor
b. Coach
c. Debater

Serene

Female

20

Farida

Female

19

Sophomore/
Applied Arts

MUN (Joined 1st
semester)

Heaven

Female

20

Junior/
Pharmacy

a. The Insider (1st
year only)
b. TEDx (2nd Year
only)
c. TIQ(Joined in 5th
semester)

Sara

Female

21

Middler/
Pharmacy

a. TIQ (Joined in
4th Semester)
b. MUN (Joined in
4th semester)

Nour

Female

20

Sophomore/
Applied Arts

Seif

Male

20

Middler/
Material
Engineering
Technology

a. MUN (Joined in
1st semester)
b. TIQ (Joined in
4th semester)
a. TEDx (1st
semester)
b. TIQ (3rd
semester)

a. Debater and
coordination and
logistics member
b. Social
Responsibility
Officer
a. Delegate, then
Media Member
b. Debater
a. Coordination and
logistics member,
then financial curator.
b. Member in
Coordination and
logistics committee,
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Ali

Male

20

Salah

Male

20

Yousef

Male

19

Mohab

Male

20

Sophomore/
Information
Engineering
Technology
Sophomore/
Information
Engineering
Technology
Sophomore/
Information
Engineering
Technology
Middler/
Computer
Science
Engineering

The Arab Culture
League (Joined in
3rd Semester)

then in public
relations committee,
and debater all
through.
Head of events
planning

MUN (Joined in 2nd
semester)

Delegate

TIQ (Joined in 3rd
semester)

Debater

-MUN ( Joined in
1st semester )
- TIQ (Joined in 3rd
semester)

- Delegate
- Debater

AIESEC Global Citizen Project
Ten students who travelled on the Global Citizen Program in the education project with
AIESEC were interviewed, 5 males and 5 females ranging in age between 19 and 22 years old
(Mean age: 20.5). Regarding the faculties included, five students were from the faculty of
management, one student was from the faculty of applied arts, one student from the faculty of
pharmacy, and three students were from the faculty of engineering: majoring in production,
mechatronics, and information technology. Five students, three males and two females, were
sophomores; one female student was a middler; one male and one female students were juniors;
and one male and one female students were seniors. Participants denoted staying abroad in the
said project either a month and a half or two months. The countries included for the AIESEC
projects were India, Indonesia, Kenya, Romania, Russia, Ukraine, Morocco, and Lebanon.
Specification of participants’ profile is presented in Table 2.
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Table 2
Participants’ Profile: AIESEC Global Citizen Project
Participant Gender Age Academic Year/
Major
Amira
Female 21 Junior/Mechatro
nics Engineering
Marina
Female 19
Sophomore
/Management
Sophomore /
Information
Engineering and
Technology
Senior/Managem
ent

Local Service
Recipient/ Country
High School
Students /Morocco
Deaf and
Handicapped
Children / India
Children/Kenya

Lamia

Female

20

Nada

Female

21

Dalia

Female

21

Middler/Applied
Arts

Orphan
Children/India

Mazen

Male

20

Asser

Male

20

Sophomore/
production
Engineering
Sophomore/Man
agement

Children and High
school students
/India
Children/Indonesia

Fares

Male

20

Yassen

Male

21

High school
Students/Romania
Children/ Lebanon

Mostafa

Male

22

Sophomore/Man
agement
Senior/Managem
ent
Junior/Pharmacy

Orphan Children /
Indonesia

Tourism
promotion/Russia
Children and Adults
/ Ukraine

Role
English Teacher
English and Math
Teacher
Science Teacher

English and
Communication
Skills Teacher
English Teacher and
Motivational
Speaker
English and
Mechanics Teacher
English Teacher and
Motivational
Speaker
Soft Skills Teacher
English Teacher
English Teacher

Local Community Service
Ten students who are engaged in a local community service based club were interviewed,
5 males and 5 females ranging in age between 20 and 23 years old (Mean age: 21.1). Regarding
the faculties included, seven students are in faculties of engineering: one in civil engineering,
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two in electronic engineering, two in information engineering technology, one in material
engineering technology, and one is studying mechatronics. The other three participants, two are
studying management, and one is in the faculty of pharmacy. For their academic years, two are
senior, three are juniors, three are middlers, and two are sophomores. Participants have been
engaged in one or more local community based club, Bdaya, AYB, AID and Nebny, for a
minimum of a year. Specification of participants’ profile, the clubs/organizations of the oncampus cultural engagement, and their roles in them is presented in Table 3.
Table 3
Participants’ Profile: Local Community Service Based Club/Organization
Participant Gender Age Academic Year/ Club/Organization
Major
Mariam
Female 21
Junior/
Bdaya (Joined in 7th
Electronic
Semester)
Engineering
Nora
Female 22
Senior/
a. Bdaya (2nd year
Management
only)
b. AYB (Joined in
5th Semester)

Fadia

Female

21

Middler/
Pharmacy

Nebny (Joined in 1st
Semester)

Haya

Female

23

Senior/ Material
Engineering
Technology

a. Bdaya (2nd year
only)
b. Nebny (2nd year
only)
c. AYB ( Joined 3rd
Semester)
d. AID (Joined 3rd
Semester)

Amina

Female

20

Sophomore/
Management

Bdaya ( Joined in
1st Semester)

Role
Member in Care
Days
a. Member in One
Pound (Donations)
Committee
b. Internal Public
Relations member,
then Organizing
Committee Director
Economic
Development
Member
a.Fundraising
Member
b. Logistics Member
c.Fundraising
Member, then Human
Resources Committee
Member, Public
Relations Member.
d. Head Organization
Committee
Vice Head Logistics
Committee, the Team
Leader in Discover
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Ahmed

Male

21

Haitham

Male

20

Tamer

Male

Rogdy

Samer

rd

Junior/
Electronic
Engineering
Sophomore/
Civil
Engineering

Bdaya (Joined in 3
Semester)

21

Junior/
Information
Engineering
Technology

Bdaya (Joined in 3rd
Semester)

Male

21

Middler/
Mechatronics
Engineering

AYB (Joined in 3rd
Semester)

Male

21

Middler/
Information
Engineering
Technology

Bdaya (Joined in 3rd
Semester)

AID (Joined in 1st
Semester)

Committee
Member in Care
Days
Member at data
basing committee,
then Head Public
Relations Committee.
External Relations
Member, then
responsible for Emarketing and Social
Media
Member at Computer
Learning Center
Committee, then
Director of Packing
Operations,
donations, and
Distribution during
Ramadan, then
Director of all
packing operations at
AYB Egypt
Member in One
Pound (Donations )
Committee

3.3 Instrument
Semi-structured interviews were utilized for all participants to be asked the same main
questions and allow for flexibility in probing into the individualized experiences. The interview
protocol (Appendix D) was compiled after checking the relevant literature (Baxter Magolda &
King, 2007; Baxter Magolda & King, 2008; Baxter Magolda & King, 2012). According to a
participant’s personal preference and degree of comfort, he/she chose to use Arabic, English, or
both languages during the interview. With the researcher’s knowledge of Arabic as a native
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language and an undergraduate major of studying English Literature and Translation, the
researcher translated the Arabic segments of the interviews.
The interview was divided into three segments that lasted for 60 - 90 minutes. The first
section was designed to establish rapport with the participants and included demographics, preuniversity engagement in extra-curricular activities and how it impacted them, in addition to
reasons for choosing the said institution and major. In the midsection of the interview,
participants were encouraged to discuss the impact of their involvement in one or more of the
previously specified activities on their lives. Follow up questions and probes were asked to
ensure the rich recount of the interviewees’ experiences. In the closing segment, participants
were asked if they have additional information or experiences to share. Interestingly, after
conducting two interviews, one question arose during the third interview with someone who
travelled with AIESEC regarding his understanding of global citizenship and how this
comprehension developed with the experience. Consequently, a question on citizenship and the
impact of the extra-curricular engagement on this understanding was added to the interview
protocol, and the two interviewees were re-contacted to respond to that question.
3.4 Procedure
Data was collected during the spring 2016 semester over the duration of one month.
Participants who are active participants in an on-campus cultural activity, local community
service club, or have travelled abroad with AIESEC Global Citizen Program were approached
through network connections. Participants were informed of the general purpose of the research
study, and were provided with the consent form (Appendices B & C). According to participants’
personal preference, they had the choice to read and sign either the Arabic version of the form or
the English version. For the participants who preferred approval to be obtained orally, the same
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information presented in the written consent form was disclosed to them and their oral approval
was recorded. Confidentiality and the voluntary nature of participation were assured before
conducting the interviews. The interviews were audiotaped, with the approval of the participants,
and brief notes were concurrently taken during the conversation.
3.5 Data Analysis
For data analysis, thematic analysis, with its flexibility in the provision of complex, rich,
and detailed data, was employed for identifying, analyzing, interpreting, and reporting themes
(Braun & Clarke, 2006). Thematic analysis provides a relevant analysis tool to this research
study since its flexibility allows looking beyond the surface of experiences to how participants
construct their reality and make meaning of it. Thematic analysis acknowledges, “The ways
individuals make meaning of their experience, and in turn, the ways the broader social context
impinges on those meanings, while retaining focus on the material and limits of reality” (Braun
and Clarke, 2006, p.9). To organize and manage the codes or patterns of meanings identified in
this research study, NVivo® 11 software was utilized to complement the manual thematic analysis
conducted.
All interviews were transcribed, and upon completion of member checks, each transcript
was read and reread for familiarization with the data. The researcher analyzed the data within
each transcript highlighting and coded the significant segments. When new codes arose,
previously coded transcripts are then revisited to review these codes. Major codes for each
transcript were compared across transcripts within the same group and across groups. Mindmaps were produced to collate codes together to generate themes which eventually contributed to
the identification of the five major themes. The identified themes were examined thoroughly to
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reach an understanding of the impact of the participants’ experience on the self-authorship
trajectory.
3.6 Trustworthiness
Creswell and Miller (2000) explains qualitative research validity as, “how accurately the
account represents participants’ realities of the social phenomena and is credible to them” (p.
124). A common procedure for ensuring validity is triangulation through which, “researchers
search for convergence among multiple and different sources of information to form themes”
(Creswell & Miller, 2000, p.125). In this research study, triangulation across data sources was
used since three groups of participants representing three major categories of extra-curricular
activities in the said university participated. In addition, these participants incorporated various
majors across different age, gender, and academic year. This allows for multiple sources of
evidence, as explained by Creswell and Miller (2000), reaching a deeper understanding of the
participants’ experiences. Shenton (2004) highlights that triangulation via data sources ensures
credibility as, “individual viewpoints and experiences can be verified against others, and
ultimately, a rich picture of attitudes, needs, or behavior of those under scrutiny may be
constructed based on the contributions of a range of people” (p.68). Another common procedure
that was employed in this research study was member checking. According to Creswell and
Miller (2000), member checking is considered as most essential procedure for the establishment
of credibility. For this research study, ten participants were sent the transcription of their
interviews, and they agreed to the accuracy of representing the information disclosed.
3.7 Ethical Considerations
Prior to conducting this research study, approval from the Institutional Review Board
(IRB) at the American University in Cairo (AUC) was obtained (Appendix A). The consent form
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was presented to the participants, as explained in the procedure, to inform them about the nature
of this research study and ensure their approval for participation. For confidentiality protection,
research participants and the university research site were given pseudonyms. All the research
documents pertaining to participants’ profiles, audio records, transcripts, memos, codes’ mindmaps are saved on the researcher’s password protected personal computer.
3.8 Conclusion
This chapter highlighted the research framework utilized for this research study. A
phenomenological research design was employed to capture in depth the rich experience of the
participants and their epistemological, interpersonal, and intrapersonal orientation as a result of
their engagement in an extra-curricular activity. Thirty participants were recruited from a
transnational university in Egypt from different majors and of different age groups. Interviewees
included students who participate in an on-campus cultural or local community service based
club/organization or have participated in a community service project abroad. Taking into
account the due ethical considerations and trustworthiness procedures, a semi-structure interview
was conducted with each participant and recorded. Thematic data analysis was used which
resulted in five major themes, which will be discussed in detail in chapter 4.
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CHAPTER - 4 FINDINGS
4.1 Overarching Themes
Five overarching themes emerged from the analysis of the thirty interviews:, (1)
Embracing Differences, (2) Self-awareness, (3) Local/ Glocal Altruistic Responsibility, (4)
Pillaring One’s Self and/or the Other, and (5) Inner Epistemological Validation. In this chapter,
each theme is discussed for each group of participants separately, and then similarities and
differences across groups within this theme are explored. In addition, analysis of the impact of
participation in the examined activities on the development of self-authorship is presented.
4.1.1 Embracing Difference
The most prevalent theme arising from the analysis of the interviews of students
participating in on campus cultural and local community service activities and the ones who
travelled with AIESEC was Embracing Difference. Unsurprisingly, this theme operated mainly in
two dimensions simultaneously, the epistemological dimension and the interpersonal dimension,
and for some participants there was a witnessed impact of the intrapersonal dimension as well. All
participants discussed how participation in the activities they chose introduced them to an
environment of different perspectives that widened their scope of acknowledging, understanding,
and accepting differences leading to better interactions with others. In addition, for some
participants, they started to reflect on their lives and personal traits.
On-Campus Cultural Club/organization
With the exposure to an environment of different perspectives and points of view comes a
realization that difference exists; in addition, in the environment of mutual respect in which one
listens to the other comes an understanding of the other perspective that eliminates judgmental
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behavior and rejection of difference. Serene and Ali reflected on how being introduced to an
environment of difference which started with college, and intensified with their engagement with
the Arab culture League, portrayed to them the understanding that there was more than their
points of view, Serene commented, that “Prior to the Arab Culture League, I was not in a position
to see the various perspectives, one reads individually and constructs an individual point of view.”
Ali mentioned a similar reflection:
Before college, I was less accepting to different points of view because at school,
we all more or less had similar points of views, there were no differences, but
college brings people from different places and the league is a miniature of the
diversity present in the university. In college, I started to encounter differences, but
this was intensified in the Arab League by bringing together people with different
religious, economical, cultural, and political beliefs.
With the acknowledgement and appreciation of the value difference, comparing between
how he used to get furious in intense discussions with people of different points of view,
after his experience with the Arab Culture League, Ali reflected:
The Arab League made me more open-minded simply because I have met really
different people with different ideologies and different ways and angles of viewing
things, I discussed literature, philosophy, economics and even Arabic handwriting
with them. This mixture of different opinions about the same things at the same
time must have made me less prejudiced, and more accepting for the opinions or at
least I know how and why they are having such opinion.
Salah expressed how he used to evaluate people based on their own beliefs and values and could
not accept someone whose values were different than his. However, a shift materialized when
joining MUN, “Joining MUN made me meet people from different beliefs, but I knew that we
have a common ground when it comes to humanity. Watching other people deal with ones who
are different made me acquire the skill of accepting difference.” Nour and Farida added how the
different mindsets they met at MUN led to becoming better at listening to people with different
perspectives without judging them. Serene, in her comment summarize this influence saying:

48

When I joined the Arab League and MOIC, I met people with different
perspectives, who might see things from different angles. I believe that it is a
blessing for someone to see things from different perspectives rather that see it
from only one. I became better able to see things from the perspective of the other.
Previously, I could not see things from the other’s point of view. Now at least I can
listen to the other’s opinion and give space to that.
For the five students who experienced the debating club TIQ, equivalent impact
reverberated. Yousef, Seif, and Mohab clarified how their experience with researching both
points of view for a debate, “opened up gateways of perspectives and ideas”, in Mohab’s words,
which made them more “open-minded” and understanding. Yousef added how this experience
influenced his thinking process, “I would think more objectively about issues, take into
consideration the different aspects, like morality, economical, security, welfare, rights, etc.” Seif
explicated how this experience, together with what he witnessed at TEDx, of sharing experiences
and knowledge, instilled in him looking beyond people’s actions to why they think or act in the
way they do. Heaven and Sara referred to how their experiences at TIQ eliminated previous
judgmental behavior, in this Heaven stated that searching for a support of the two points of view
on a certain topic does not just lead one to examine his/her point of view, but also to understand
the other’s point of view, and she added:
Throughout the first years of college, I was very judgmental, I would not say TIQ
lessened that, it eliminated that. I don’t really gossip anymore because I don’t see
the point of it. You gossip, because you judge, why would you gossip if you don’t
judge. I now have the understanding that just because someone is different than
you, they deserve to be judged. There are all these online quotes against judging
others, but you don’t understand them until you go through the practice, and we do
that.
AIESEC Global Citizen Program
With the Global Citizen Project, the interviewees did not just deal with the different
culture of the country citizens or the students they went to work with, but they also dealt with
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interns of different nationalities and backgrounds with whom they worked and lived. The rich
exposure to a multicultural environment eliminated misconceptions and previous judgmental
behavior. Forming assumed judgments on people who are different and the inability to deal with
them was a common prior experience for most of the participants. The different religious
environment in India was quite surprising to Mazen, the sacred reverence to cows and the
sacrifices in the streets were the most surprising incidence of difference:
The most shocking incidence of a different perspective was while we were on
our way to a restaurant, we found a cow, and some of them worship cows,
coming in the restaurant and it was served a meal in a plate. Another day, the
road was blocked, and we did not know why, but I found that the cows were
laying in the middle of the road and no one of course dare to move them away.
Before I travelled I did not used to accept that huge difference in culture.
His previous assumptions about the country were also challenged, and he started to realize them
and that difference is acceptable. This, he stated, led to better communication with people of
different culture.
Before I travel I thought it was a poor underdeveloped country full of diseases
without system and technology. These were my expectations, but I discovered
how advanced they were and how they cared about technology, and I was
amazed how the universities there care so much about the practical side not just
the theoretical, and we don’t have that here, the practical part in all universities is
so weak or it is even nonexistent and we start practicing after we graduate.
This together with the multicultural community of interns, “has been the most beneficial
experience”:
There were in the same house seven different nationalities, Egypt, Iran,
Morocco, China, America, France and India. It affected my acceptance to the
other…I can’t reject someone because he is different than me in religion or ways
of worship. Everyone there totally respected my religion so how I would not
respect them.
The same idea of holding judgments, and having better communication skills due to
being placed in an environment of mutual respect was echoed in Marina, Yassen, Fares, and
Asser’s interviews. Marina, who traveled to India teaching deaf and handicapped children,
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described this environment as one in which, “no one ever judged anyone for anything they did
either wrong or right. Everyone respected everyone’s culture and religion/ perspective.” With a
prior fear of being judged and avoidance of dealing with anyone who was different, Yassen came
back from Lebanon with this realization:
I realized no matter how different people could be, whether in race, religious
views, political views etc. this could never be a hurdle to them becoming really
good friends, and in turn, this made me stop being judgmental, and to get to
know people properly before I could lay a judgment on them.
For Fares and Asser, the experience of meeting people from different cultures, nationalities, and
beliefs focusing on one goal of making a difference made them reflect on their assumptions and
previous beliefs, Asser reflected, “I wouldn’t have been that accepting to difference if I haven’t
met them, you get to meet a lot of people from all over the world.” Fares maintained how
although he was already exposed to various cultures travelling with his parents, and being in
eight different schools in three countries, yet this experience as he commented, “was like a
challenge for my values and whether or not it is going to withstand everything that is going on,
and it developed and realized that I do accept anything that happens.” He explained how he was
shocked when he realized how many adolescents his age or even adults back home judge and
complain incessantly, and how his experience made him mature and develop accepting even
different situations and problems viewing them as learning opportunities:
I valued everything I own, they didn’t care what you are wearing, where you are
from, or your religion, they cared only about who you were as a personality and
what you are there to give them. Through my travelling, I have met a lot of
differences, but this time the differences were all concentrated in one room. You
are literally accepting anything that goes on, acceptance of every person as is
good, bad , flaws, what he does, his choices, that’s his not mine.
With a conviction that difference exists, Amira and Nada through their experience in
Morocco and Indonesia respectively, learned to not just accommodate this diversity without
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posing judgments, but they also learned how to listen to the other and express themselves better.
Amira mentioned how her communication skills improved, and she is now able to, “open a
conversation and maintain a discussion with someone with different perspective.” This is
because as she explained, “before I decide to judge someone, to talk to them in a special way or
to deal with him. I must think first that he/she is different from me.”
Unacceptance of the other stemmed for some participants from a conviction that the other
is distant, and thus is not understood and judged or stereotyped. Four participants in this group
reached acceptance of difference through an awareness of the presence of similarities and
common ground. From two projects, one in Russia and the other in Ukraine, Mostafa although
being a prior introvert who does not befriend or get along easily with people he does not know,
stated how he acquired social intelligence, and found out he can interact with people of different
perspectives and backgrounds easily. In addition, he realized that humanity extends over the
globe with similarities found in everything:
I changed my mind about a lot of things from what I saw and heard from many
people. I now know that all countries have corruption and people anywhere seek
for money and positions no matter what, I learnt that all youth all over the world
struggle as we do in Egypt trying to find jobs and adopt to the community.
Describing her previous self as self-centered and judgmental, the AIESEC experience in India
transformed Dalia into someone who is more understanding to difference. In commenting on her
best experience, a visit to a temple in Bangalore was described. Dalia explained an insight into
understanding and appreciating the culture she was in:
It influenced me spiritually and made me comprehend the culture am among and
the way they think and felt more close to them. The myths and Gods they believe
in are very rich in terms of how they live now, like they learned to be gentle to
environment and to cope with nature and still evolve and be with technology yet
not destroying or cutting any tree.

52

Two interns left a profound impact on Lamia, and these were the main reason of the elimination
of making judgments about people. Life changing moments came when she knew how two
interns from USA and Brazil were doing a lot for the locals. When first meeting the American
girl, as a first impression, she assumed she would never get along with her as she must be
shallow, until she learned never to judge or assume. Lamia discovered that this girl has been in
South Africa for nine months teaching those children, she commented:
Another thing is that she went with a French intern to Mombasa to examine the
situation there as she wants to build a school, as one day when she went she
found children being educated in the outside, as they did not have a building to
study in, so she decided that she wants to collect money and build them a school.
From this surprise, I decided never to judge people again.
Lamia recounted another incident with her Brazilian roommate who one day asked her to
accompany her to a place called the Tree house that she visits every Saturday. Lamia was
intimidated at first by the slum area and the orphanage they were about to visit, but there she
highlighted how this incident was an eye opener. She explained how before her, the children
used to, “to sleep on torn mattresses when it used to rain, they got soaked, they used to all eat
from one plate, and divide the pencil among them to write”. She was surprised to know that with
this girl’s help, they had a clean place to sleep, television to watch, and enough stationary to
study:
I felt how big her heart is. The day I went with her, she was going to tell them
goodbye as she was leaving two days later, so I heard how the children were
telling her how she impacted them. I felt compared to them that I was doing
nothing. I also discovered that I can get along with people easily, and that we are
all similar to each other. As interns, we used to sit together from every continent,
talk and laugh, as if we’ve known each other for a long time, having common
interests.
Nada echoed the same impact:
I felt that we are not that different, even we have the same emotions related to
similar matters for happiness or sadness. Our experiences are similar although
each one comes from a different country, culture, and tradition.
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Local Community Service Based Club/Organization
For most of the interviewees in this group (seven), interacting with colleagues in the
same club or residents for whom they extend a helping hand meant listening to the other and
reaching an empathetic understanding of the other’s point of view and feelings, thus, reaching
effective communication. After being opinionated before college, Haya explained that, with her
experience, in preparing events and brainstorming ideas with club members, she became more
empathetic and understanding of the other’s perspective. She reflected on becoming, “open and
mature…try to listen and see the other person’s point of view.” Acceptance was reached by an
understanding that for the benevolent goal of reaching out to help, differences among club
members need to be overlooked:
The best thing was dealing and getting to know a lot of people with different
mindsets and culture and learn how to accept them. I might contradict with
whatever, but at the end we accept each other, and eventually separate private
life from work, we accept one another and professionally we are working
together…Each one might have a different perspective, but at the end we need to
complement one another, and meet at a common ground.
She maintained that this awareness led her to even better communicate points of criticism to the
members without demotivating them. The same idea was exhibited in Amina’s and Haitham’s
interviews. Amina’s communication skills were enhanced as she realized that she needed to
listen more, “I used to talk a lot and not listen well, I realized this would be a beneficial to both
of us.” She recounted her prior instances of misunderstanding occurring with her mother:
I didn’t oppose the one offering a different point of view, but I used to not
understand them. For instance my mom and I used to fight a lot before Bdaya,
because we did not understand one another, my older sister used to explain to me
what my mom meant and tell mom what I meant. Now, we understand each other
better, and this also happened in general, not just with a different generation, but
with different points of view, my communication skills improved, Now I do not
just accept the opposite point of view, but understand it as well.
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For Haitham, understanding of the others’ point of views meant calmer interactions in intense
situations of conflicts, for example, during events. He added that his experience enhanced his
understanding that there is a point of intersection in each interaction that eliminates utter
difference, “even amidst the difference, there is always a point of connection even if there is a
slight thinking that connects both of you. Peace will never be achieved if people continue to
concentrate on difference.”
For Ahmed, Nora, Rogdy and Tamer, there was an impact of dealing with different
people, both colleagues and local service recipients, on understanding the other and giving space
to listen to the various points of view. Rogdy clarified how before this experience, he used to
avoid dealing with people with different mentalities. Nora explained how having the experience
of both a member and committee director, and dealing with the university administration made
her understand people better and empathize with them, “I give people excuse. Whatever your
situation is, I have passed through a similar one. I see the different dimensions because I passed
through the hierarchy I now understand the situation of each one.” Listening to and tolerating
difference was a major influence from Tamer’s experience in Bdaya, on this he commented:
The most important thing I learned, and that is not found in many of my friends
who are not members in a club, is to respect the other opinion, and tolerate
others’ points of view. Before the club I did not have that…In Bdaya, there are
more than 200 individuals with different mindsets, and a lot of committees
responsible for various tasks, when there are meetings, one reflects on people’s
different ways of thinking and executing tasks and on how, though they have the
same target, yet each one is doing things his/her way.
For four participants, the different perspective did not manifest itself in an idea or
opinion, but a different environment or outlook to life that made them reflect on their own lives
and values. In the slum areas they visited, noticing how many people there appreciate life despite
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the misfortunes lived instilled in Nora, Fadia, and Samer feelings of content and satisfaction with
their own lives. Contemplating on dealing with the local service recipients, Nora stated:
The time I went to check what some need for the micro credit projects, I felt
great and that I have a lot of things. Those people despite having less, but they
are still satisfied and happy with what they have. It makes you feel that life is
simple, but we over react. Those people’s eyes are trained to see only the good,
so it is a shame that we have all that and sometimes we are dissatisfied with our
lives.
Echoing a similar feeling, Fadia maintained, “I became thankful, and appreciated all the
blessings I have in my life.” Describing the best experience he lived with Bdaya, Samer reported
on a visit to a slum area called Elsaf:
We entered people's home and talked with them and it was an unforgettable day
for me. Every time I go there and go back home, I see my own life with a
different perspective. It made me grateful for everything I own and have.
Mariam is considered an outlier; she expressed frustration with the different mentality of
some of her colleagues who started to sway from the main cause of the club to social life enjoyed
among the members. She also described her intolerance of the different environment of the
orphanage itself with the misbehavior of the children. She was the only one who described
repelling difference instead of embracing it when asked about the different perspectives met.
However, encountering difference and realizing inability to tolerate it made Mariam discover her
points of weakness regarding being judgmental and intolerant to difference, and she reflected a
deep desire to change this in her. Reflecting on her frustration with the members’ different
mentality:
The first few days, I got frustrated by the mentality of the members and that the
children are not well behaved, and I did not want to stay there. The second time
even I did not want to go. I would give up so quickly just because the place was
not like me, or not supporting the same mentality I want, I noticed that point of
weakness in me, I love fighting but love fighting in the place I love or the place
that looks like me.

56

Trying to adapt and resolve this inner conflict for the sake of the main cause she believes in
which is making a difference, Mariam started to look for what is similar to her still to continue
working in the club:
I am still trying to change, but may be what made me want to continue is that I
saw a child who I felt was like me when I was young, same stubbornness,
attitude and even physical appearance, so I managed again to find something like
me in the place to stay, or maybe I created of her something like me to stay, I
don’t know, I continued because I pictured myself this girl. I returned to the
same point of weakness again.
Bridging Groups
Overall, participants in the three groups referred to an improved or acquired ability to
embrace difference, with the exception of one participant who exhibited a need to learn to
embrace difference. Similarly, they all reached an awareness that difference exists and is not
threatening. For the students engaged in both on-campus cultural and local community service
based clubs/organizations, there was a reference to being subjected to an environment that
present the other point of view that was either new or was previously accompanied by a firm
rejection. The interviewees highlight how this exposure, in which they actually listened to one
another, led to an awareness that other perspectives exist, and that though being convinced with
it is not necessary, most of them reflected on reaching an empathetic understanding of it. For
some participants in the local community service, interaction with the other led to self-reflection.
As for the interviewees who travelled with AIESEC, embracing difference was through
examining previously held stereotypes and assumptions, and demolishing them. Thus, interacting
with the other in a sense led to intrapersonal awareness a well. What was key in their experience
is elimination of previous judgmental behavior, and embracing difference for most of them
stemmed from an appreciation of similarities and mutual respect. It is worth noting that for the
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students engaged in a cultural on-campus activity and the ones who travelled with AIESEC, they
both highlighted appreciation of the enriching impact of diversity.
4.1.2 Self-Awareness
Another recurrent theme that emerged through the analysis of the impact of on campus
cultural engagement, local community engagement, and travelling on the global citizen program
of AIESEC was that of self-awareness. Respondents emphasized how their engagement assisted
in becoming aware of certain potentials in themselves and interests they have. In addition, an
environment of difference led some interviewees to be aware that some pre-conceived personal
and cultural values were just there not because of conviction, but due to societal, familial, or
cultural norms. The disequilibrium accompanying this realization caused them to reconsider the
validity of these values.
On-Campus Cultural Club/organization
According to all ten participants in the cultural engagement group, a development on the
intrapersonal dimension happened and was related to how their engagement contributed to a
recognition of capabilities they did not know existed or interests they want to explore. Facing
situations of new and/or challenging responsibilities did not just provide confidence in what they
are doing but inspired confidence in the self through the discovered inherent possibilities. When
asked about the major impact on -campus extra-curricular engagement had on them, Nour
exemplified this aspect both generically and specifically by saying, “I discovered that I have a
great potential, and that when I need to finish something I will finish it conscientiously.” Ali
emphasized that although he felt he acquired some management skills, of motivating others,
assigning tasks, and setting deadlines and reward systems, from leading a pre-university online
gaming committee, but contributing them to the virtual world, he never had confidence that they
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truly existed in him. Being the head of planning at the Arab League made him believe in his
leadership capabilities. The same confirmation for discovered leadership skills potential
manifested itself for Serene,
My experience as a secretariat with MOIC made me realize a lot of things about
myself, that I am capable of a lot of things. I did not know that I could be
responsible for planning and preparing a workshop for example, and I realized that
I was able to come up with a lot of ideas and be responsible for a team.
Yousef and Salah described the major impact of being a debater and an MUN delegate
respectively, as confidence in the self to achieve more. When asked about the best moment he
lived, Salah reflected:
well there can be so many great moments the moment when I first acted a comedic
scene and everyone applauded and when I talked in front of all the members of the
club without being prepared about the effect of the club on me and last but not
least the amount of Sugar cubs that my friends wrote to me was very encouraging
and sensible. It made more confident that I can achieve more.
For five interviewees, their new self –discovery accompanied by an affirmation of
potentials and interests impacted a shift in career interests. For Seif and Mohab, who chose to
study engineering willingly, their decision was not 100% free of influences. Their decision to
join engineering, was in part influenced by their parents. Seif expressed the influence of his
experience on self-discovery, “I explored myself more, and I found out that I love doing stuff
that I’ve never tried doing”. He added that although he was fascinated by studying Computer
Science Engineering in high school, but through his involvement for three years in coordination
and logistics at TEDx and for two years at TIQ, he realized his interests in business. He added
that if he would go back in time, he would have chosen Business informatics since it combines
between computer science and business. Through his on campus engagement as an MUN
delegate and TIQ debater, Mohab echoed a similar situation realizing what he truly wants to do:

59

Well, a career change may happen. I think I may get a masters in a different field. I
am interested in debating and dialogue mostly, maybe a little bit of business and
politics. I feel like engineering is not as satisfactory as anticipated, and plus I
always knew I would enjoy something more social. But I believe my family sort of
drove me to where I am now. Maybe when I’m done here, I’ll have more control
over what I want to do. But for now I must bear the choice that was put before me.
Same interest exploration was mirrored in the interview with three female students as
well. Shortly after she started college and began to invest her time with Insider, and as she found
her true self at the debating club, Heaven developed the inner affirmation that pharmacy was not
the major for her. Her engagement gave her the confidence to pursue a long possessed dream of
becoming a teacher:
I want to become a teacher when I graduate, and one of the reasons I joined TIQ
was to develop the part of presentation skills. When I was a kid, I always wanted
to be a teacher so it is coming back to me. I don’t know if it is the right thing, I
haven’t tried it yet. I have always wanted to teach. I think TIQ impacted that goal
by giving me the confidence that I could actually do that.
Also Sara, through her engagement as a social responsibility officer at MUN and coordination
and logistics/ debater at TIQ, she started to develop a goal of wanting to become a life coach.
Sara described one moment in which she was delivering a presentation to some middle school
students convincing them to join MUN juniors, she maintained that it was her best moment
because it gave her an assertion to her goal, but she is still hesitant whether she would follow that
goal. On the other hand, For Farida, studying applied arts was due to love of design. However,
exploring what she is invested in came with her engagement in MUN as it, “gave confidence and
self –appreciation.” In addition, comparing between the amount of learning from her cultural
engagement and the drawbacks she sensed in her faculty, she is considering what to do in the
future:
I want to study law when I finish and go through the exams of the ministry of the
exterior and become a diplomat or integrate what I like (cartoon animation) and

60

make a project like animated shows that talk about current events for Egyptians. I
am still not sure how I will end up.
AIESEC Global Citizen Program
Consistent with engaging in a community service project abroad and the challenges
accompanying their experience, interviewees in this group indicated how they became more self
–aware. The majority of participants, except one, reflected on discovering capacities and
acquiring self-confidence.

Independence was a major denouement for five participants,

interspersed with a discovered sense of perseverance and/ or adaptability for some of them.
Confidence in the ability to depend on one’s self and achieve anything one aspires for were
reflected upon by Mazen, Nada, and Dalia. This is eloquently expressed by Nada:
I learned how to depend on myself, because I used to feel it is ok to depend on
others. But I travelled and got lost and a lot of things happened and I knew how
to handle these situations. I used to have low self- confidence, thinking I can’t do
anything but I realized that anyone has the chance to do whatever he/she wants. I
used to think that I will travel and do nothing, but I felt that I have an impact,
that I am hard worker.
From overcoming the first week’s challenges, of a host family with whom no common language
was spoken, cleanliness of the house was not maintained, and sleeping on the floor, Nada
realized that she needed to take matters in her own hand especially that her managers did not
respond. When she was able to move to a hostel, she discovered her potential to be independent:
Really no one helped me, I did everything. I felt I will not waste the two months
upset about this, and I will fix it. This made me feel that I can depend on myself,
when I relied on people they did nothing and no one helped.
Dealing with deaf and handicapped children who are eager to learn despite their condition gave
Marina a new sense of determination. She recounted a life changing moment she encountered:

A little girl came up to me and corrected some of the signs I already knew and
right in that moment I cried, because I came to teach her and I was the one who
ended up learning something new.
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For Marina and Amira, despite the challenges of communication and dealing with a
different culture, with excitement for exploration, they discovered their capability for
adaptability with tough circumstances. Marina described:
India was the most challenging experience ever. It was just very messed up in a
beautiful way. Every day there was a new adventure, a lesson learnt. My very
first day, I traveled on a bus that was in a really bad condition for 21 hour, it was
45 degrees and no air conditioner, I didn’t ask for once if we are even close, it
didn’t bother me. I didn’t sleep at all. I discovered that I can get out of my
comfort zone easily and adapt. I wasn’t sure I was capable of such things
honestly.
In Morocco, Amira’s experience with challenges was also similar:
The first few days, I felt really home sick especially that the accommodation was
bad, no hot water and it was snowing, but I was able to adapt. I did not know
about myself that. I met people from different nationalities and that I was able to
cope. I discovered about myself that I could cope and adapt with difficult
situations and challenges.
Together with high self-esteem, having a clearer vision of one’s potentials was a key
influence of Asser’s, Fares’s, Yassen’s, and Lamia’s experiences. Fares described how in the one
week training conference preceding going into classes to teach adolescents soft skills, he was
vigorously trained on how to deal with teenagers, deliver sessions, communicate effectively, and
handle conflicts. Among the essential targets of the conference was as he stated that the trainers
build in them, “much self – awareness. They wanted us to realize what we were capable of so we
could do it in an amazing way. They wanted us to know who we are and what we were able to
do.” On how he felt he changed completely compared to before the conference, he recounted:
My skills in general, they increased and developed, communication skills, time
management, crowd control, skills that I never knew I had and skills I never
knew existed, even the terminology of the skills, I didn’t know these skills were
there, and then they worked on every specific detail. They gave us skill cards,
every skill that we developed, they would give us the card, and we would reflect
on it, how we advanced so we could talk to ourselves.
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It is interesting that among the ten interviewees who travelled with AIESEC, only Fares went
through an organized training before working on the project. The rest of participants were not
provided any kind of support in this direction before dealing with their students. Yassen also
commented on his discovered potential especially in not following the crowd against a principle
he has:
The experience improved my self-esteem greatly. I knew what I am capable of.
For example, I thought that I would drink alcohol if I found people drinking in
front of me, but I found that this did not happen even with people urging me to.
Keeping myself from drinking alcohol was something that I had to struggle with,
because I was literally the only one who didn’t order any alcohol. I felt that I
have more potential that I thought I had.
After a life-altering incident, Lamia in preparatory stage went through a surgery that prevented
her from continuing being an athlete. She expressed how this caused a drop in her personality
affecting her self-esteem tremendously. She asserted the impact of her AIESEC experience in
Kenya on her self-awareness:
I started to know myself better. It made me realize that I have good qualities that
I need to continue with. It made me confident thinking that I did something. This
experience made me realize that I can do anything. I was proud of myself.
Local Community Service Based Club/Organization
From the lens of helping others lead a decent life, interviewees working in local
community service expressed their awareness of the value of persistence and recognition of their
potential for leadership skills. Six participants realized that persistence and targeting higher goals
are what ensures manifestation of one’s full potential. In their interviews, Haitham, Fadia, and
Nora reflected on this idea. With his experience with AID, and life experiences in general,
Haitham realized that there is nothing beyond one’s control with hard work. He further described
that his perceived confidence stems from helping others rather than feeling that he is important:
what I am doing will make a difference, even if for example during a session
what I told the residents did not impact any of them, but may be a colleague of
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mine who saw how dedicated and loyal I am, and it makes a difference to him
and he becomes loyal as well, so with hard work, we would reach the target we
aspire for. I used to feel that I was useless, but now I feel important in life.
As an economic development member at Nebny, and being responsible for finding and
implementing projects in an unprivileged area of Mansheyet Nasser in Cairo for the residents’
economic empowerment, Fadia postulated that her experience, “that by working hard anything
could be done”. Nora commented on her experience with AYB:
It teaches you to look up for targets and try to reach them, and to accept second
basis if you did not reach the top but keep your eyes up. It teaches persistence
and resilience. Before I used to be scared to put high goals, as I used to be scared
of expecting much in case nothing happened. Now, I put the goal and try hard to
reach it whatever happens, before I was not a risk taker.
With confidence in their ability to achieve dreams by hard work, Ahmed, Rogdy, and
Mariam reflected on using the new discovered potential into academic determination. Two major
incidents in his experience with Bdaya marked Ahmed’s journey to discovering his teaching and
leadership. Capabilities. The first experience was taking the challenging responsibility of a child
in the orphanage who was both aggressive and introvert, and assisting him academically and
behavior wise. Reading in child psychology, and finding creative ways for explaining the studied
material, Ahmed did not just see the positive impact of these endeavors on the child, but on
himself as well. Being a team leader for a project responsible for getting toys and clothes to
children in two governmental hospitals, Ahmed recounted how his leadership skills manifested
in responsibility towards the volunteers not just towards the children:
I wanted to have an impact not just on the children but on the volunteers as well.
I thought of impacting the volunteers by engaging them in the process, by
preparing orientation for them first, giving them a session on child psychology
and how to deal with patients, and made a day of happy package by coloring and
drawing on the packages besides ironing and folding the clothes and preparing
the items of the package.
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Rogdy’s acquired leadership skills from being a director of the packing operations, donations,
and distributions for Ramadan month campaign and responsible for the packing operations of all
AYB franchise in all Egypt. Carrying this huge responsibility and noticing the impact of
proactivity and diligence on realizing dreams, as a result, with the six of his friends, Rogdy
initiated a trips startup on campus. He dreams of finishing his bachelor abroad, finishing MBA
upon graduation to be able to manage more startups, “ We have to see in each problem a
something called opportunity for each one of us to start his own idea , project or even if his
startup.” As for Mariam, she exhibited the same idea of resilience commenting:
I am targeting higher goals. Like now instead of taking a project from inside the
university, I am taking the risk and want to work on one from outside the
university. I became more of a risk taker, and more confident that I can extend
my capabilities to what I would embark on. I want to continue studying masters
and PhD, before I was just targeting the GPA, now I want learning not the GPA.
The four other participants focused on awareness of their capability of successfully
leading a team, and one of them added a new discovered interest for a career shift. For three
participants, like, Ahmed and Rogdy, the leadership skills acquired are crystalized within a
responsibility to benefit others. Realizing their ability to lead, Haya and Amina commented on
how imperative not just to focus on the success of the outcome, but of creating a learning
experience for the members for whom they are responsible. In this respect, Haya maintained:
Most challenging is leading, I am not just concerned with the product, but I am
also concerned with the people to make sure they benefit from the experience. I
want every one of them to benefit, and to learn something new. So I make sure
they acquire the skill of the committee they are in, and if they need to learn more
skills, I make sure related sessions are provided.
For Tamer and Samer, they expressed the major impact of their experience in feeling pride in
their achievements. Tamer discussed how he did not think he was capable of leading a group
until it happened:
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I was a member, then vice head, and now I am a head of the e-marketing
committee responsible for 25 members from whom I need to encourage an
output, and make sure they are happy. The point is that whenever one takes a
step, looks at the bigger step thinking that he won’t be able to take it. This step
one won’t know that he is capable of carrying out until he does.
From his experience with public relations and marketing in Bdaya, Tamer discovered that his
career interest is not engineering that he chose out of an exclusion process to what he does not
like, but is marketing, “I discovered that I do not want to work in engineering, now I feel that I
want to work in management and marketing career more than engineering, I feel this is my
career path”. Unlike the interviewees discussing confidence in their leadership skills acquired,
Samer expressed only gaining experience in this aspect.
Bridging Groups
All participants in the three groups emphasized an impact on improved self -confidence
and discovering their hidden potential. Few differences arose between the groups regarding the
capabilities discovered or to what end these capacities will be utilized. For students who were
involved in an on-campus cultural experience, most of them discovered that their interest is not
in the majors they are enrolled in. Some of them started planning for a career shift, and some of
them although discovering their interests, are still hesitant towards what they want to do after
graduation. For the students who travelled with AIESEC, the capabilities discovered was related
to the challenges met and overcome, and focused on independence and adaptability, in addition
to perseverance for some of them. As for the students working on local community service,
interestingly, their self-awareness was interconnected with perseverance and their relationship
with others. Most of them, recounted an influence of their experience on setting high goals and
working hard to achieve them. Moreover, for the majority of participants in this group, their
discovered sense of potential is inseparable from a responsibility to benefit others.
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Four participants included in this research study referred to the impact of their experience
with the extra-curricular activities on reviewing previously held personal and cultural values.
Experiencing an environment that is different or contradicts with their values caused these values
to be put to the test and questioned. These environments presented a challenge as they were
different than what they have been accustomed to or what they have been taking for granted. For
some interviewees, these values withstood the test, and for others, they were either replaced or
amended. In all cases, this process is characterized by an emerging inner voice that questions
what has been handed through societal, familial, or cultural expectations.
For two participants, Mazen who travelled with the exchange project and Serene who is
engaged in an on campus cultural activity, they described their pre-university experience as one
that is enclosed. Coming from a conservative environment, Mazen explained how he started to
accommodate the different culture of males and females sharing the same house:
Another thing that was not common in our culture was that the villa we were in
included both males and females, but I accepted that after a while. My
community in Matrouh was nomadic so it is considered to be really conservative,
so it did not accommodate the idea that we are sitting with girls in the same
house for a month and a half, that was huge. We used to go out in groups and all,
but to live in a house with girls, that was new.
University experience in general and the extra-curricular engagement in particular led Serene to
start to reconsider the principles and values she had:
I want to think how they were, how they are now, and how I want them to be
like. I realized that some of them were not on a bases, or that they do not fit in
my way of thinking now, I realized that I have changed and gave some up so I
started to think were they right and now I am violating them or were they wrong.
So that made me think what are the main principles, values, or beliefs in my
mind.
For instance, she re-evaluated the extent of dealing with people in general, which used to be
minimal. She realized that this principle was wrong and without foundation, as people’s
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experiences from which she could learn a lot cannot be dismissed. She added that she lived
through a consideration of the limits she puts for interacting with the opposite gender.
Previously, she was in an all-girls school and interacting with males was nonexistent, and
interacting with them was constructed in what constitute right and wrong, and was marginal.
However, when joining the university and the on campus activities, this gave her a new insight
with the support of her parents who told her she should make her own decision giving her
confidence in her ability to do so:
I started to re- evaluate this thinking that I need a new principle not because the
old was right or wrong, but it does not fit in this phase. It was already changing
with time, but there was a conflict in my mind what is right and what is wrong…
I tried to reach a resolution that would fit the current phase and what should be
present afterwards, so now it is more flexible than the previous way of thinking,
and I realized that this does not contradict with the main foundation of my
principles.
Through watching most of the ones around them practicing what they held as wrong or
inappropriate by cultural or religious norms, Marina and Yassen examined these values of theirs.
Marina’s experience with AIESEC in India made her realize if she truly believes in the principles
she holds, or it was only parents’ pressure of compliance:
You realize whether you do what you were brought up on because mom and dad
are watching or because you actually believe it’s right. For instance, Smoking,
drinking, physical interactions with the opposite sex and so on were all available,
I didn’t want that, didn’t like it, didn’t even try it. It was a matter of choice.
However, hugging someone, before India, it wasn’t ok for me to do this, but I
realized it is completely innocent in my point of view, I did not find it that much
of a big deal.
Before travelling to Lebanon, Yassen doubted if his principle of not drinking alcohol would
withstand pressure, he thought he would definitely succumb to temptations, however when he
did not, this added greatly to his self- esteem:
The experience improved my self-esteem greatly. I knew what I am capable of. For
example, I thought that I would drink alcohol if I found people drinking in front of me,
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but I found that this did not happen even with people urging me to. I felt that I have more
potential that I thought I had. Keeping myself from drinking alcohol was also something
that I had to struggle with, because I was literally the only one who didn’t order any
alcohol whenever we went to a pub or a place that serves alcohol in general.
4.1.3 Local and Glocal Altruistic Responsibility
Local and Glocal Altruistic Responsibility is a major theme that emerged from all
respondents’ explanation to the change occurring in their understanding of a citizen and
references to their goals that were established due to their involvement. Participants were asked
about the roles and responsibilities of a citizen and how their apprehension was influenced by
their involvement in an on campus cultural or community service based activity, or travelling
with AIESEC for the global citizen program. The research chose the adjective “altruistic” even
with the global context so as to refer to the factor of belonging that accompanied it.
On-Campus Cultural Club/organization
Six participants mentioned how before engaging in a cultural on campus activity, their
understanding of the responsibilities of a citizen were more individualistic. For Serene, duties
were specifically limited to obedience of laws to fit in the conception of a good citizen. For Salah
and Seif, citizens were free as long as laws are abided by, “every citizen is free to do whatever he
wants and the roles and responsibilities are his own beliefs under the country’s law and as long
as he follows it”, Salah stated; Seif used to believe that a citizen can do, “whatever he likes with
no boundaries, and no rules, and the responsibilities he has are the responsibilities he chose to
himself.” Yousef described his previous understanding as less mature and idiosyncratic, “with
little regard to the concept of government and statehood. I used to overstate the rights of a single
person, for example, I did not like the idea of taxes.” Mohab, on his part, believed it
corresponded to an individual performing well a social role. For two interviewees, for Farida and
Nour, the prior understanding encompassed a limited space of impact to include solely charity,
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with Farida adding that in her own point of view, it also included, “having fruitful discussions
without fighting.”
With the impact of their cultural on campus engagement, respondents’ understanding
widened to incorporate influencing others within their occupational or social roles and
transcending that impact locally to include Egypt. Uniquely to this group, the majority of
participants, seven of the ten interviewed initiated the citizen’s role by the responsibility of
developing one’s self first so as to be able to impact others within the community. Heaven,
whose concept of a citizen remains unchanged, explains, “The more you self- develop, the more
you realize that you are not alone”. Seif puts it as follows:
A citizen has a role and responsibility towards himself, his family, the community and the
country itself. .. A country such as ours needs lots and lots of development, NGOs try to
help all the time but most of them don’t have enough impact but if we were able to send
the message that it’s everyone’s responsibility to develop for his sake and his county’s
future things might differ.
Sara, Nour, and Ali described the impact as a cycle that starts from the person carrying out each
role efficiently and would subsequently benefit the whole country; Nour used the metaphor of a
“domino effect”:
The roles and responsibilities if a citizen depends on what their role is in the
community, either students, parents, workers etc. Each of them has certain
responsibilities … however they are affected by each other. The parents need to
raise their kids well and support them in order to become better students with
confidence that will be able to take responsibility for themselves and are aware of
themselves as citizens in the community therefore they’ll become better workers,
then parents and so on.
For Yousef, the cycle of impact starts by a person developing him/herself, thus impacting the
country economically, and consequently the country flourishes and is able to better the lives of
its citizens.
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Seven participants added a global influence, six of which only when asked if a citizen’s
role encompasses a global aspect; two of them Mohab, and Seif reflected on describing it as
one’s representation of his/her own country of origin, and Yousef described the environmental
responsibility towards planet Earth. For Serene, Farida, Ali, and Salah, they provided a wider
explanation stating that a citizen does not just belong to one country, but he/she is a citizen of
humanity, with Serene saying that, “with adding value … I think a person can be a citizen to his
college, his country, or the whole world”. Despite expressing doubt if she is one, Farida equated
a global citizen to, “someone who’s positive everywhere and is trying to improve the community
around him/her no matter what the country is”. Ali whose concept of a citizen remain the same
after his cultural engagement stated that:
I believe that it’s silly to give someone a nationality and to give another one
another just because he/she was born few kilometers away from the first one and
even if these nationalities should exist due to the differences in the weather and the
other geographical factors and differences in languages that generated different
cultures, these nationalities shouldn’t be a barrier between people and they
shouldn’t choose to help or not to help people based on these borders.
Salah exemplified this concept by adding that working for the sake of humanity with beliefs that
do not contradict the interests of other countries, giving example of the Palestinian Israeli
Conflict and how this understanding he reached because of MUN made him realize the existence
of:
Possible solutions rather than thinking of an absolute perfect solution that serves
one side over the other. A perfect example for that is that I’m half a Palestinian and
always thought that Israel is a bad country, and the land should be given to
Palestine, but later I realized that I can’t throw millions of citizens out of a country
they were born in because of the sin of their grandfathers, so I became very
supportive of the solution of the on country that embrace both or two countries that
support one another instead of fighting.
For all participants, when discussing personal goals impacted by their on campus cultural
engagement, a goal of being beneficial to the community was evident. For some of them, it
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manifested itself as a future goal, and for others it represented an action presented on a small
scale. Heaven and Serene emphasized their goal of making a difference through teaching. For
Heaven this crystalized when she felt she developed her self –confidence of her ability:
When I got into TIQ, I realized that this is something that I really wanted to do,
teach kids, contribute to the world, to make a difference, I like the idea of shaping
a generation. Once I have developed enough to be able to stand in front of a hall
full of people and be able to captivate them, and having people coming to me
telling me you were so amazing, we were listening to every word, that’s exactly
what you want in a teacher.
Farida, Nour, Salah, Yousef, and Mohab reflected the necessity of causing a change towards the
community impacted through their future jobs. Salah reflected saying:
MUN gave me the feeling that I can be a good leader _if I’m technically qualified
_and manage so many different people, So I thought before this experience that I
will go and get my Masters degree and Phd and contribute to science rather than
people, going through this experience it gave me the feeling that I can influence
and inspire others whether I’ll be a professor with my students and colleagues or
an engineer working with other employees.
Sara’s comprehension of a citizen, although remained the same with her extra-curricular
involvement, yet what was added is her conviction that she could be the change, and her goal is
to become a life coach. With a desire to leave an impact, Seif and Ali, decide not to wait till they
graduate to do that, and started on a small scale. Seif started to work on an idea for an
entrepreneurial club assisting whoever is interested to meet to discuss business models. Ali also
wanted to be a means for change by volunteering in the summer to give a 5 session’s
presentation skills course to middle and high school students in his old school:
I noticed that graduates from my school are really qualified scientifically even
more than the IG and the American Diploma students who are more fluent than us
and they have more skills, one of those skills is the presentation skills, that’s Why I
am preparing to give the students at my school the basics of presentations in order
to be qualified for the university and later on for their jobs.
AIESEC Global Citizen Project
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Similar to the pre- involvement understanding of a citizen’s responsibilities provided by
the previously mentioned group of interviewees, the majority of participants in this group
expressed an individualistic approach with two participants having no prior clear understanding
of it. Six students believed that a citizen was only responsible for him/herself with Yassen
denoting that for him, a citizen was just, “Someone living in a community”. Mazen, Lamia,
Asser, Nada, and Mostafa did not believe they could have an impact on anyone’s life in their
community. Asser reflected saying, “Before, honestly, I used to feel that I don’t affect anyone.
My whole life was about succeeding academically. At the time, I did not think I had a role at
all.” Correspondingly, Mazen stated, “I hadn’t had a clear definition till I travelled. Before I
didn’t believe that people can affect anyone else’s life.” Lamia exhibited prior fear of slum areas
in Egypt and Nada mentioned how she only used to pray for them; Lamia expressed her thoughts
as follows:
Before I used to be very scared of slum areas, I did not feel responsible for them.
I never thought about responsibilities of a citizen before, even during the
revolution, we used to call for rights, I never thought of my responsibilities
towards the community or the country.
Mostafa held the opinion that a citizen’s responsibility originated in developing him/herself,
moving towards his/her family, and extending to the country through a successful career.
In addition to the responsibility of the citizen towards him/herself, a local duty, and a
global impact on the environment and through country’s representation were formerly
acknowledged by three respondents. Initiated by the necessity of knowing his/her rights, Amira
and Fares maintained that a citizen, for them, used to be someone who acts responsibly towards
everything and everyone around him/her including the environment. As for Dalia, with the
responsibility of developing him/ herself comes other responsibilities as well:
It should be to himself first so he has to set the priorities and understand what he
wants in life; then among his community, he should try to benefit and progress it
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rather than just living in it, and his family, he should cherish their existence and
understand the fact that they are his backbone and the support needed in order to
fulfill his goals, and finally his country he should always show that his country is
divine with all its flaws and that its roots are the reason he is who he is now.
Joining AIESEC Global Citizen Program, and travelling on an educational mission to
another country widened their previously held beliefs of a citizen to incorporate a global feature
and a role in the local community. Participants were asked about their initial cognizance to the
concept of a global citizen prior to travelling as opposed to after their experience with AIESEC.
The majority (seven) of the interviewees were not aware of the meaning of a global citizen
before travelling; four of which assumed the concept denoted travelling abroad bringing together
interns from all over the world. Mazen added to this that this gathering included the discussions
about the various cultures. For Dalia and Amira, they thought it meant being international; Dalia
interpreted it as one knows something about everything, and Amira explained it as having
international friends. Marina and Yassen did not ponder about the concept before travelling, and
Yassen thought, “it was a catchphrase or a punch line to attract applicants.” Mostafa and Asser
presumed that it meant volunteering to do social work abroad, and nevertheless before travelling
Mostafa, “did not believe that a single person with no superpowers can be a part of a world
community and whose actions can contribute to building this community.”
Concurrent with their experience abroad, their perception of a citizen widened to describe
a global citizen with a broad mindset and an ability to make a difference in the world.
Interestingly, the participants’ experience with the Global Citizen Project both informed and
instilled a local as well as a global responsibility and a desire to explore the world. Six of the ten
interviewees recounted an epistemological shift in their understanding of a global citizen. In their
points of view, Amira, Fares, Dalia and Mazen, one is a global citizen when he/she is aware of
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diversity and accepts it unconditionally without passing judgments. Amira expressed the
following interpretation:
A global citizen for me now, is being aware of everything happening around you
in different countries, knowing about different traditions or different
nationalities. A global citizen is also a person who accepts diversity and knows
how to cope with it.
Fares added that global citizenship means one bypasses the nationality and extends to who one is
culturally, “you are a citizen of the world, you travel around, experience, broaden your horizon,
you accept people for who they are no matter what religion or what nationality, or affiliations,
and then you see who you are culturally”. Dalia complemented this thought by her affirmation
that she is a global citizen because she is flexible, and, “not a follower to the society.” Mazen
maintained that in such a case one becomes more independent and knows how to better
communicate with the other:
Now, Global citizen is everything, it will develop a person’s thinking, make him
more independent, I know how to talk with people, I know how to solve
problems quickly, to take challenges or risks, if I do not take risks a lot of things
will not happen, communication, know how to deal with different cultures and
perspectives , and not to judge them from their appearance or first thoughts.
Contemplating on how successful the Grow project in Romania is, connecting all cities to
develop children and adolescents there, Fares brings the dream to have a similar project here, but
feels it will be hard. He believes it would be hard to connect all local committees here that are
university based on one project.
After the summer experience, I wanted to do more, when you have these
teenagers looking up to you as an idol and wanting to learn from you means that
I had something to give, I have more in me than What I see, and I have more in
me to give to people to help them develop. When I came here, I wanted to do
more here but I never got the chance and did not know what to do.
For the coming summer, Fares is travelling to Romania again to make an impact, but this time as
a board member training the interns. On the other hand, Mazen came back with an intention to
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make a difference in his own governorate teaching high school students the basic skills they need
before joining college, and training them how to build on them:
The English they study is nothing, and rarely before college do they participate
in any activities. They also need communication skills. I wanted to benefit them
as I benefited. I prepared for a summer event for Thanaweya Amma students
who just finished calling it:  ما وراء الثانويه العامهor Beyond High School. I will
give them my whole experience and what I learned, and what they should do.
Another goal Mazen built is a desire to travel on his own and volunteer abroad to be able to have
a global impact. Dalia had already started to teach English literature to high school students
before she travelled, yet when she returned from India, she realized that she had been doing it
wrong.
Now, I impact my students differently. I try to pass on what I acquired so far in
means of communication and enlightening them on not follow the flock and set a
personality of their own not by following others and not for the sake of only
fitting in the society or the clique they are among.
In addition, as a result of her experience in India and the surprise they had to find her Egyptian
and well educated and independent, Dalia’s goal to use art and design as a tool for enlightening
people became more defined as she wants to also use her art:
To change people’s perspective about Egypt especially how they see youth there
and women. I want to change the world’s conceptions of Egypt as a place of
constrictions and alter it that we have freedom and women and youth are
civilized in every different way.
Having a moral obligation to make the world a better place, for Marina and Yassen, it
complemented acceptance of diversity. Marina also added that witnessing in India how, “when
people work together on a common goal, a difference is achieved”, her understanding of a global
citizen encompassed a role to add value to the world besides, “Learning, getting exposed and
trying new things.” After their experience abroad, Amira, Yassen, and Marina returned back and
became members in AIESEC Egypt, to help Egyptians travelling with AIESEC live a similar
experience and benefit and help foreign interns come explore Egypt. Moreover, although Marina
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was the only one who was not sure if she was a global citizen, she commented how her
experience made her want to not just explore the world, but explore Egypt as well, “When I saw
how diverse India was, I thought Egypt must be like that as well.”
Four participants described a citizen with a glocal responsibility, and on setting foot in
homeland, started to act accordingly. As now a global citizen, Lamia decided she has a role, for
her a global citizen means, “I do not live and die without making a difference, that we are here to
cause a change to the world.” From a prior fear of slum areas in Egypt, she decided to join ""نبني
or “We Build”, an on campus community engagement club, in which she works in an
educational project in one of the slum areas in Egypt called “Mansheyet Nasser”. Every Friday,
she goes and works on character building activities. “I wanted to continue what I started in
Kenya here in Egypt”, she reflected:
When I returned back, what I felt is the responsibility towards poor children. I
felt if the country will not carry out its role towards them, then it is our role who
are educated to do that, and they really need to see us, they need to see a good
example. I felt responsible to go and show them that they can be whatever they
want. They need to know that they can be successful, and hear about success
stories of others. They need encouragement.
With a dream to one day join UNICEF, Lamia is also planning to travel to Uganda this summer,
“I decided that my future is not in engineering, but in Africa with these kids. I don’t know if this
is an irrational decision, but I want to go back and give them the love that they need.” Believing
that an individual is, “a part of an emerging world community whose work and actions contribute
to building a better place, so I decided to try to be part of this community.”, Mostafa is preparing
for a summer camp in Poland in the summer with AIESEC, in which he travels to each city
staying for three days developing many skills including creative thinking, entrepreneurship, and
Leadership. In addition, before he travels, he plans for a similar camp for some children in
Egypt.
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With a renewed responsibility towards Egypt initiated by being a representative of the
country, and helping a poor community in Indonesia, Nada came to Egypt determined to explore
Egypt:
I felt I need to read more about my own culture, I realized I did not visit a lot of
places here in Egypt, before I was not interested to visit places here, but I
realized we have very beautiful places and our history that we are proud of, I
only know few things about it that we learned from school. I need to know more
about my country to be able to speak about it to people from other countries.
She also returned with a desire to help make a difference in her own country, which she believes
is her priority before trying to impact anywhere in the world:
I feel that I should do something, I am still searching for what I could do. Before
I did not used to think of doing something to help people here, but when I saw
there how people live, I realized that in Egypt there are areas and people with
circumstances that are a lot worse than that. So I feel I should be beneficial to
others, I can’t just spend my life school, college, and then work in a good
position and that’s it, but I need to extend a helping hand to others.
Meeting the children in Indonesia who used to look up to him and be motivated made Asser feel
that he has a role in life to impact others:
When I came here, I wanted to continue, I did not want to stop, I was so
motivated and saw life from a different perspective. I felt I have impacted people
and I could cause a change. I told myself, my role is not only to help myself, but
to help others as well… and that’s my main role as a citizen.
Coming back, he felt a desire to make a difference and a purpose not only to discover the world,
but also to explore Egypt, as before he said he did not see much of it. He became a member with
AIESEC working on two projects. One project Child Rights aims at bringing people to teach
unprivileged children in Egypt. The second one is Backpack Egypt in which he helps bring
foreigners to Egypt, and for which as a project manager, he has a new goal:
Through it, we want to showcase Egypt to foreigners in a better way than what
they might see on TV, so interns come and we backpack Egypt. We have
everything here, deserts, beaches, mountains, my experience made me want to
explore Egypt more and let others experience that. What I want is to build
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backpack up, the thing is they target mainly foreigners, I want to target
Egyptians.
Local Community Service
Participants who are engaged in a local community service activity expressed how their
understanding of citizenship developed with their experience. Five of the interviewees denoted
that prior to their engagement, they felt detached from the idea of citizenship. For Rogdy and
Haya, the concept was distant and their role was limited to being students, Haya commented:
In the past, I did not used to think about what could be the role of anyone …
before joining a community service activity, I did not understand and did not
know how I, who is still a student, could have a good impact on people and the
community.
Samer clarified how his previous thoughts of citizenship included just a clichéd statement of
serving Egypt and a job well done for gaining enough money for proper living conditions. As for
Ahmed and Tamer, they believed citizenship was about performing duties to impact the
community, but doing nothing in that respect and focusing on themselves more.
As a result of the social consciousness that came with their direct involvement in the
local community, participants indicated becoming more proactive. They now have the
confidence in their abilities that they constitute the elements to cause a change in the country and
have the optimism in a flourished community with the help of its citizens, especially active
youth. Samer, Ahmed, and Tamer, believe that the role of a citizen exceeds donating money to
involve active participation with what a person can offer to help others and make a difference.
They elaborated that this impact even if it was on a small scale, if done by each citizen, it will
affect the whole country. Tamer puts it as, “if everyone does what he says, life would be much
better. The impact goes to the circle around him, and each person has his own circle, and if each
impacts this circle, the impact will increase to include everyone.” Samer added that after joining
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the active working groups, he believes that when he helps a person, “it is not a favor I do, but a
must and a responsibility. Bdaya literally made me feel responsible for the community I live in
and I have something to do for the less fortunate people.” Haya also reflected a similar idea that
now she believes that, “everyone should efficiently and diligently to what could benefit the
society, that’s his/her responsibility.” She described the feeling she gets working for the
community:
The feeling itself, that you are doing something, and that you are benefiting
others, impacting their life is great, even when doing something simple, the
feeling of someone beneficial to the community , it is this feeling that makes us
continue no matter how busy because we feel the value of what we are doing.
With the 25th of January revolution, an awareness of a responsibility to take care of the country
and help people in it was instilled in Rogdy. With the community service activity he joined, he
reflected:
I understood more and became more optimistic of our future after seeing great
youth that do amazing volunteering work, and every day I spend in community
service, my belief of my role as a citizen towards my community increases…
Each Egyptian has a role towards his people before his country, each one has to
offer all what he can do to treat a patient or to teach a child or to remove
illiteracy.
With social responsibility aiming at making a difference to the community at the core of
their understanding of citizenship, the other five interviewees explained that their understanding
was the same as before their experience, but gained a deeper perspective. Mariam maintains that
she has always believed that a citizen has a role to, “learn, work, and be the mature person
capable of developing others.” Through her experience with Bdaya, her concept of charity
widened to incorporate providing psychological support. Explaining the confidence her
experience gave her, she added, “It only increases my self confidence that I am capable of taking
responsibility of others.” Amina has always been a firm believer in the role of each citizen to
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have an impact in his/her community, and that is why before joining Bdaya, she wanted to work
in media direction, to help spread awareness and morale. She also added that one of the
responsibilities of a citizen is to be positive in his/her thinking and actions towards Egypt, “one
will influence others by spreading positivity, so they will be productive and accepting various
events. In general, one becomes a source of inspiration, with the spreading of positive energy.”
She maintained that even the countries some young adults look up to for immigration have had
their share of problems, and have resolved them through hard work which she believes is the role
of every Egyptian. What Bdaya added to her was a new lens with which she started to see
charity:
My conception of charity changed, our vision in the club is rebranding charity as
it is not all directed towards the poor, could be doing something for students so
charity in general is doing good, even the simplest act is considered charity.
Three other interviewees expressed that widened perspective to a citizen’s role. Haitham
and Fadia have always believed in the role of a citizen in the development of his/her community,
and in their role in being part of that impact. Their engagement widened their perspective that
even doing a simple act is influential. Haitham elaborated that one’s role is to start even with a
simple act of doing the right thing and be the inspiration of change, and soon others will follow.
With a social responsibility instilled by parents and participating in an NGO before university,
Nora came to the conclusion that each citizen has a role to make a difference in the community
he/she lives in. What her experience added to her is an intercultural empathy towards the people
they extend help to through AYB:
From the things AYB help me understand is that we are not that different, they
are In Matareya (Slum area in Cairo), and we are here, but we are still the same
human beings. With the difference of education and social class, but we are the
same. The idea that we are different, and we will not be able to connect was
eliminated.
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As for their goals related to their role as citizens in the Egyptian community, it is
interesting how seven of the participants working on a local community engagement expressed a
desire for continued impact. Nora, Haya, and Amina realized that after graduation, they do not
want to leave local community service. They plan to either continue working with the enrolled in
clubs, if possible, or find an NGO or a volunteering opportunity to join. With an awakened
responsibility to impact young people’s thinking to inspire positivity and finding opportunity in
every problem, Rogdy believes that he has a role in inspiring others in his community and to
continue doing this as long as he can:
Most of youth especially in Egypt want to be better but they need the person who
will start with them the first step, this is our main role to push the right thoughts
in our community and not to give up because the surrounded difficult problems.
Samer explained how with the gained self-confidence in leadership skills, he targets starting a
charitable start up. Ahmed plans to find the intersection between engineering and charity:
I want to work on developing a mobile application that links to charity to use the
time people spend online by connecting them through GPS to close by charity
opportunities they can reach and options for what is needed to be done. I realized
that I am more capable and it is possible with simple ideas to impact people.
Bridging Groups
All participants in this research study exhibited a developed sense of responsibility
towards the local community they are part of and/or the local as well as the global community
they now perceive themselves as inseparable from. Prior to their experience, participants
expressed a previous blurred, individualistic, or indifferent understanding of citizenship.
Interestingly, the students who are involved in a culture on-campus activity initiated their
understanding of a citizen by a responsibility first towards developing oneself. With that
developed personality, in most of the participants’ interviews, comes a responsibility towards the
family and the local community. Few of them incorporated a global dimension to this
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understanding to include representation to one’s country of origin, environmental duty, and for
very few an awareness of belonging to the global entity. The participants who joined a local
community service also focused on impacting the local community. For this group, there was no
mention of a global impact, and what was unique to their experience is that emphasized the role
of proactivity and optimism in being able to make a difference even with minimal resources or
on a small scale. As for the Global Citizen Program, participants in this group returned back to
Egypt with a wider understanding of the role of a citizen to incorporate positivity, awareness,
and acceptance of diversity, and a role to make a difference to the world. Moreover, interviewees
in this group highlighted how this experience informed their local citizenship by instilling a
desire to explore and serve Egypt.
4.1.4 An Inner Epistemological Validation
Most of the interviewees in the three groups of extra-curricular engagement exhibited an
impact of these experiences on the evolution of an inner confirmation for making decisions and
interacting with knowledge.
On -Campus Cultural Engagement
All students in the cultural engagement group who were interviewed discussed the impact
their extra-curricular involvement had on broadening the concept of knowledge and their ability
to acquire it. They all reflected on wanting to know more and gaining better research skills of
finding, organizing, and synthesizing information; that influence rested in a rising confident
voice for knowledge construction. Contemplating on her own experience, Serene said, “My
thinking became broader, and started to feel that I need to read more and know more.” Ali
provided this commentary regarding a major feature of influence through:
Researching and using the internet to find more resources, the value of knowledge
improved, I started to realize people with different knowledge as beneficial to me,
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reading in areas that were not of interest to me and finding it very beneficial as it
widens the scope of awareness. To some extent, this impacted me academically by
researching more and getting more in depth in the various topics discussed.
In addition, four interviewees reflected on the impact of their experience on comprehending and
becoming confident in their role in examining the context and validity of knowledge claims; this
is to ensure both their appropriateness and to form their own points of view. Heaven and Mohab
reflected on their awareness to become critical thinkers; Heaven stated, “the more you research,
the more you realize that there were things you never noticed. That everything happening around
me should not be taken for granted, I should analyze.” Through researching the different points
of view concerning a topic in TIQ, Nour commented that she no longer takes things for granted:
Searching for both points of view added to my knowledge because of the amount
of research I go through. As for my thinking, I think from a wider scope of
different perspectives not only one. I feel I cannot be manipulated, and can
convince the one in front of me using solid proof not just what is already known on
the topic.
Nour clarified that previously she did not believe she had enough knowledge or understanding to
construct a point of view, as she, “used to go with the flow”:
Previously, the way I used to handle dealing with different points of views, is that
I used to remain silent, I did not used to argue or debate with anyone, and I did not
used to be interested in any topic to either to give my opinion about or to prove a
point. I did not used to question what my point of view is, not because I don’t have
one, but because for instance I am not experienced enough in this topic to form a
solid stance.
Regarding being able after this cultural involvement to have a solid point of view, Farida
commented, “I believe that all point of views should be respected because I do not believe in
absolute truth. I am getting better at it. Before, I could have entered arguments without facts.
Now, I am more rational, logical.”
Five participants recounted the impact of their cultural involvement on inducing the
examination of all related dimensions and perspectives before making a decision. For them,

84

making a decision cannot be instant or rash and the context of the taken decision cannot be
overlooked. Mohab clarified how his experience prompted some over thinking symptoms:
I started to expand my thinking because the knowledge and experiences I’ve had
have shown me there are more factors and perspectives to take into account
when making certain decisions and that I must evaluate all possible outcomes
and deduce them till the best answer is decided.
Farida and Ali reached the same conclusion for ensuring sound decisions; Farida explained,
“Well now I think of different angles before making a decision, and my thinking did change in
many aspects. I am seeing the bigger pictures in several things.” Nour and Heaven reflected an
equivalent conviction with the addition that now their decision stems more from them rather than
only seeking validation from others.
AIESEC Global Citizen Project
Four participants, Dalia, Marina, Yassen, and Lamia, described the process of decision
making after their experience abroad as one characterized by trusting themselves in stepping out
of their comfort zones to take more risks so as not to waste opportunities for learning and
exploration. Describing herself before the AIESEC experience as someone who is reckless in
making decisions, who seeks safe choices and is, “not accustomed to trying new things”, Dalia
expressed this phase in her life as making rational decisions towards, “venturing in everything
that will help in getting out of my comfort zone, and hopefully India will not be my last stop.”
Fearing the loss of opportunities, Marina and Yassen return from their experience with a
discarded overthinking attitude, “I take more risks, I go more towards doing what I fear knowing
that I would learn more from, and I don’t give problems more than they deserve by
overthinking,” Yassen commented. Marina exhibited a similar reflection:
I live up to the moment, I don’t do a lot of thinking as before, I realized there are
a lot out there to discover. If I do a lot of thinking I lose the moment, the fun, and
the adventure, and I don’t want that.
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Lamia exemplified how she started to make decisions to do things she would have feared doing
before her experience. She described the first activity she joined on campus upon returning to
Egypt, which is a local community service club in a slum area she used to fear going to from the
stereotype presented in movies:
When I came back I was encouraged to join Nebny. One day we had a meeting,
and someone told me that she saw my pictures and would like me to deliver a
speech, and although I used to be scared of speeches, I thought to myself I
travelled to Kenya alone, what is the worst that can happen. It changed in me that
whatever I am afraid of I would do. In Nebny now we are working on a project in
the slum area of Almansheya, which is an area I used to be really scared of before.
Three participants witnessed a shift in decision making from reliance on their parents for
sound decisions to trusting in their inner voice to make their own. With his thinking becoming
calmer and described as incorporating all related dimensions, Asser reflected on his acquired
confidence for decision making:
When I look back at myself, I don’t see myself actually making decisions to
include a process for that. Mainly my mom used to take for me most of the
decisions. When you travel, you are put in many situations in which you have to
choose between options. My decisions now are from me, I have a strong
personality in the sense that I can even convince my parents of my decisions.
Mazen exhibited the same shift with a developed sense for making decisions on the spot and for
finding solutions:
My mom used to intervene in my decisions, she or my parents generally used to
make the decisions for me, but since I returned my decisions are mine. I
sometimes take their advice, but if I had already decided upon a certain matter, I
go for it.
Nada’s fearless attitude to make decisions not influenced by a knowledgeable other was
confirmed and as she explained stemmed from her confidence in flexibility in dealing with
problems.
Only one participant described an impact of her experience in finding her voice to
examine knowledge claims. Discussing religious beliefs with an atheist who would always
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conduct research before conversing with her, Amira maintained, made her realize that she
possesses the ability to critically examine any knowledge claim through research. She explained
how when they used to discuss any topic, he would be prepared with his laptop searching for
evidence, and she realized she wanted to and has the ability to be like him:
This made me want to be like that, not to accept any information one tells me
without searching to make sure to understand the evidence behind everything. I
did not have that before. I did not used to search for the information, or check if
it was right or wrong, or based on evidence or not. When I meet conflicting
points of view now, I try to search for a reliable source to know what is right.
Local Community Service
Seven participants referred to the impact of their engagement in local community
service students’ activities on having more confidence in themselves for making decisions and,
one participant added, for acquiring knowledge. Four interviewees reflected on an attained
ability for making sound decisions on the spot; they referred to crisis management ability
through a solution oriented mindset. With her thinking becoming more organized and
characterized of a long term perspective including various related dimensions and others’
perspectives, Amina added:
I realized that not all decisions could be thought of beforehand, but some things
need to be decided on the spot. Unlike decisions in which one has time to think. I
also learned to make decisions that are realistic and feasible, and are the best that
suit a certain situation.
Exemplifying this acquired ability, Amina recounted the best learning experience she
encountered which happened to be the most challenging. At the closing ceremony at the end of
her first year with Bdaya, Amina, who was then a new comer, was the vice head of logistics
committee at Bdaya, and the head of the committee was out of town. She commented on the
challenges she faced and what she learned:
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It was full of problems and the packages were not compiled as planned, a lot of
items were missing and a lot were not as requested, and I was responsible for
this. In addition, a lot of packages remained and we had to move them off
campus, and I kept thinking where to put them and how to transfer them there. It
taught me crisis management and not to stress out during a problem to be able to
solve it.
Haitham discussed the challenges he faced due to short notice during events at times, and how it
gave him the confidence that he can think of, “an effective solution that is instant and decisive”.
A shift towards the self for making decisions accompanied Tamer’s acquired skill of crisis
management, which is the first point of impact he mentioned:
When a crisis occurs, you work around and try to find a solution to resolve it.
This is a skill that might not be found in the ones who did not join a club which
is the ability to find an instant solution. These clubs teach one how to make
decisions on the spot. Before I used to think a lot before taking a decision, and
used to consult more than one. Now I need to go back to myself. I am now
responsible for others, so I need to make the decisions that previously, I used to
return to others for making.
Arising from different situations that one has no control of, crisis management was also the main
benefit for Haya:
when we plan for an event and some things start to happen out of our control just
before it, for instance main speakers who were supposed to come suddenly
apologize, some designs that we were to receive get delayed, so how to handle
this without demotivating people, so we start thinking of plan B or start
executing plan b that we already had prepared just in case.
Haya added that for making decisions, in general, she still has to work on hesitation as she fears
making the wrong decisions. She explained how for her, though she might consult parents or
friends, but it would be only that, consultation, and the final decision remains to be hers, and
even if she took someone’s opinion, she knows she has to bear the consequences.
The other three interviewees elaborated on their enhanced confidence in themselves to
make decisions and to take risks so as not to waste learning opportunities. Nora reflected on how
because she had a director who used to critique her work a lot, she used to go back to him for
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affirmation before making important decisions. However, when she became the events campaign
manager responsible for seven events to be carried out during the months of Ramadan, the
challenge and not having him to ask, made her look inside her for confirmation. She described
her experience as follows:
You know when a baby is learning to walk, and there is someone holding his
hand, probably, he learned how to walk on his own but he is just scared as
suddenly he is on his own, it was a similar situation for me, it was the shock of
suddenly being alone. I learned that sometimes you are capable of things that you
are not aware you are capable of, that you are stronger than you think. I used to
think that I was working well because this director was beside me, thinking that
without him I would not be able to work.
Mariam stated the main factor for making decisions inspired by her experience with Bdaya, “I
went out of my comfort zone, and they became faster, so that not to waste opportunities, in my
studying, job plans, and developing myself.” Being influenced by parents’ mindset of not taking
risks, and act according to safe well thought of decisions, before college, Ahmed used to go back
to parents for decisions thinking they know him better and know what is good for him. When he
entered college, and met proactive people and joined Bdaya, going to places he never went to
before, and interacting with people of different mentality gave him confidence in himself, his
decisions, and in taking more risks.
For one participant, breaking free from the idea that knowledge is certain in the hands of
those who are experts in it, to his ability to acquire it was Ahmed. From the whole experience of
the capability to be responsible for others and succeed, and from a clash with authority figures
who surprised him with a mentality of seeking positions not the club target, Ahmed made an
inner realization. He realized that for seeking knowledge and for making decisions, he could trust
himself more. From previously comparing himself to others who excelled academically, Ahmed
realized he has potential and with this confidence in himself, he realized that he needed to use the
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research skills he gained through Bdaya academically and not to depend on anyone, and
comparing himself to others reduced. He reflected:
I started to realize that the knowledge scope academically is huge, I realized that
not because the professor specified certain references, then I should stick to
them. In badaya, whenever I had a task, or needed to know more about a certain
topic, I used to search the internet, so why not use this skill acquired
academically.
Bridging Groups
Many participants in the three groups reflected on an acquired confidence in their inner
voices to acquire or examine knowledge and to make decisions on their own. All students in the
cultural on-campus clubs/organizations expressed an effect of their experience not only on
acquiring research skills, but also on an improved confidence in the self for knowledge
construction and for validating knowledge claims. This impact was not echoed with the same
extent in the other two groups; only one participant in each of the other groups reverberated a
similar effect. As for making decisions, what was common between interviewees in the three
groups who discussed this point is that with their experience in extra-curricular activities, their
inner voice started to be the anchor to their decisions. However, few differences appear in the
emphasis of the decision making process discussed. For students in the on-campus cultural
engagement, their decision making process is characterized by a rational thinking process that
entails taking into account all related dimensions. For many students in the other two groups,
decision making became impulsive, yet accompanied by an inner voice confident in finding
learning opportunities in this way. For many students in the local community service
involvement, decision making was related to a discovered solution-oriented ability to make
decisions on the spot.
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4.1.5 Pillaring One’s Self and/or the Other
It is noteworthy to mention that the reasons the interviewees highlighted for joining one
of the examined extra-curricular activities can be included within one theme the researcher
named, Pillaring One’s Self and/or the Other. One notices that their engagement was spurred by
a desire on their part to find succor for themselves and/ or others within the local or the global
community. With a desire initiated by a feeling that they are at a phase of exploration, the
majority of the interviewees were trying to reach out to socialize, to be motivated, to learn, and
to examine inner potentials. For other participants, their main source of encouragement was a
sense of responsibility for making a difference, and for some of them this merged with an
aspiration for self- development and /or socialization.
On- Campus Cultural Clubs/organizations
For the sources of encouragement the respondents had for joining cultural on campus
clubs/organizations, they could be classified into four categories: Coping with the new
environment, the intellectual community, a recommendation by others, and an aperture for selfrealization. For Nour and Serene, the first club each one of them chose to join were MUN and the
Arab League respectively. They clarified how they joined them as a means to aid them in the
transition from school to college life by coping with the new environment. In her own words,
Nour explained what being a delegate at MUN did for her, “The first semester definitely
everything was new, new environment, somehow MUN at the time helped me get attached to
something on campus especially with all the academic side of assignments and projects which
was really stressful”. Serene captures the dilemma she faced as a first year student trying to cope
when she shared:
When I joined the university, I was somehow shocked by the different culture and
environment. I was interested in the idea of doing something outside the academic
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life, that I like, that I am not forced to do, and meet people who are interested in
the same activities I am interested in. At first, as one feels somehow lonely at the
beginning of college life, somehow I was seeking to meet people who are like me,
who love the Arabic Language and literature.
Three students, Seif, Salah, and Yousef, mentioned that the main reason why each one of
them joined an on campus cultural club/organization, TEDx, MUN, TIQ respectively, was the
intellectual community that would enable them to have some intellectual conversations with
different mindsets and points of view and meet models to learn from. As for Heaven and Mohab,
for joining TEDx and TIQ respectively, the main influence was others’ encouragement to join as
a recommended beneficial experience. Heaven reflected on her experience to join a second on
campus activity saying:
I joined TEDx as it was supposed to be a prestigious club, and one of my closest
friend was a head so they kept telling me you should apply, but I wasn’t really into
it, I was applying for the whole experience of it, and I knew that one day I wanted
to do something that was a TED x worthy.
For five respondents, the main influential factors could be described as an aperture for
self-realization. According to Merriam-Webster online dictionary, an aperture is a photography
term that denotes an opening that determines the amount of light passing through a lens
controlling the depth of the field. For those five participants, their cultural on campus
engagement was a solace for exploring and exercising one’s capabilities and interests. So for
them, they these activities represented that opening of light that would give meaning and depth to
their lives. Heaven and Sara wanted to find an escape from a major they did not find fulfilling
since the choice of pharmacy as a field of study was not theirs. Pharmacy was due to both
parents and societal expectations of finding a scientific field of study prestigious and desired as a
result of being diligent students. They wanted to find the motivation to stay strong and be happy
by doing an activity of their choice that they love to do; thus, Heaven applied for Insider as a
news editor once she joined the university, and Sara was persistent to be accepted in TIQ, a club
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known for its difficult interviews. For the third on campus club she joined, Heaven recounts how
it was her life saving rod from a life forced on to her after her mother insisted that she quit all
clubs and focus on her studies. She reflects how in the previous clubs she joined she was still
searching for her true self up until she found TIQ, She said:
One day I was sitting in the study room studying and these two girls came to study,
there is this thing that clicked in my brain that I really don’t want to be the person
who comes to university every morning to study. Mentally, I am not capable of
being that person focusing my entire life on studying something that I might or
might not like without anything of help beside. I returned home that day crying so
I told my mom the story and she agreed I try.
In an endeavor to complement what was inexistent in their majors, Ali and Farida
wanted to use their on campus engagement as a means of exercising what they are passionate
about; Farida was for long passionate about politics so she chose MUN, and Ali was talented in
writing and loved reading so he chose the Arab League. For Nour, she chose to become a media
member at MUN after being a delegate to practically employ what she only theoretically study in
her faculty, she maintained:
This year, I joined as a media member as I wanted to practically apply what I study
in my major and have some kind of training. In my faculty, usually in our
assignments, it is stated what is required of us specifically, but in this committee I
use what I learned in my own creative way and I don’t really get to do that in my
faculty.
AIESEC Global Citizen Project
As for the students who underwent the experience of volunteering to the global citizen
program affiliated to AIESEC, their encouraging factors could be related to an aperture of
impactful self- realization. For the majority of the participants, the learning experience that
would enable them to gain certain skills was what stimulated this step. Embedded within this
cause for some students was the desire to not only impact themselves but also help make a
difference in the world. Five participants discussed how they intended this experience to be an
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opportunity to become more independent and acquire some skills. Amira, Mostafa, and Yassen
believed they are at a prime stage in life for learning through a challenging experience, Amira
reflected: “I thought that I am young and that this is the time of my life, I wanted to explore more
and change some aspects of my life … independence, learning to deal better with people, taking
risks.” Yassen realized that it will not just be a trip, “but also a very beneficial experience
because I would be on my own and I would learn how to depend on myself and start erasing the
“Momma’s boy” image from my mind.” Marina reflected a similar reason and added that she
wanted to build her resume. Realizing the different potential some students in college have, and
noticing what needs to be changed in himself, Mazen decides to travel:
During the two or three years of Thanaweya Amma (Egyptian governmental
high school) if the student wants to get a high grade, then his time would be
spent studying. So I decided that I want to change a lot of things in my
personality, I used to be really shy to talk when among people I do not know.
The first presentation I delivered, although I already prepared it, I could not
speak. Also my English pronunciation was really poor …, so I decided I want to
change that as well.
For four participants, besides wanting to learn new things, they wanted to have an
influence on others. Choosing Romania, for Fares, was based on the strong project that unites all
of Romania on one goal to improve education which was suffering from many similar problems
as Egypt specifying private tutoring and memorization. Through teaching them life skills, he
wanted to work hard to explore his capabilities. Asser puts it as follows:
I see people on TV all the time who work UNISEF and travel to help people in
Uganda and Kenya, I really wanted to do something like that, to travel but at the
same time help people who are in need, to see the different side of the world.
From day one, I knew I have 4 years of college and I have to do stuff, I can’t stay
as I was or just be like one of the others. I wanted to explore myself, I wanted to
see the world.
By spending the summer in Indonesia, Nada felt she wanted to become more independent, and
add something to the world. Lamia chose Kenya as she felt that African children are
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unappreciated. In addition, she specified one more reason for her choice, “I wanted to travel to
Kenya. I did not want to travel to Europe as I thought it would be so comfortable, I felt I was
young and this is my time to learn.”
Local Community Service
For the majority of participants (seven) in this group, having a role in community
development instigated their desire to join a university active working group. Believing in
community development was the main prompt for Fadia and Mariam to join a club responsible
for local community service. With a passion for “raising a good generation through changing
children’s behavior”, Mariam chose to join the Care Days committee in Bdaya. Noticing how
people who go to help orphans tend to pamper them and forget the aspect of character building
and changing behavior, Mariam decided that her goal was to fulfill her passion and help them in
that missing aspect. With an interest in charity, and a recommendation by friends to join an
activity with same interests to enjoy the experience, Nora decided to join Bdaya. She described
the main reason for her decision commenting, “There is this saying, that the happiest person is
the one who widens the scope of his interests to include others, and this was the best that
represented this phase for me.” Haitham, Samer, and Tamer exhibited a desire to help people by
making their lives better, as well as, joining an activity that they could benefit and learn from so
as not to spend college years only in studying. Believing in a role and duty towards the
community, Rogdy explained the reason he chose to join AYB:
The main reason for applying is the name Alashanek Ya Balady ( )علشانك يا بلديor
(For My Country), I want to work under the umbrella of this name; you can do
anything for these words. Second thing was their slogan during that year, which
means (I have a dream and I won't leave it).
Three interviewees reflected on how engaging in an active working group was initiated
by a desire to exercise a field of interest or to find a solace from the academic life besides
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wanting to make a difference. Ahmed discovered his love to teach chemistry prior to entering
college, and from starting to help his younger brother with his academics, he realized he loved to
teach children. That is why he chose to teach orphans through Bdaya. Haya wanted to join a
community service students’ club because she previously sensed the huge satisfaction from being
beneficial to the community after going to an NGO with a friend once during high school. She
chose to join the fundraising committee first because she loves marketing, “I felt that because
engineering does not have part of marketing and business so I thought to join something out of
the faculty that would include this side. With a field of study that was not her first preference,
Amina, with the encouragement of a friend, decided to join a student activity so as to be engaged
in something that she loves which is charity besides studying so she chose Bdaya.
Bridging Groups
It is interesting to note how respondents intentionally chose to be engaged in an extracurricular activity as they either needed some form of support and/or they wanted to give it. For
the on-campus cultural involvement, there was a focus on self-development and a desire, for
some, not to succumb to parents or societal pressuring them to majors they do not see themselves
in. As for the two other groups, an altruistic desire to make a difference was evident. Participants
who volunteered in the community service program abroad wanted to discover their potentials
and develop as well as be of benefit to others. As for the local community service activities,
some joined out of a total altruistic motive and others had both aims in mind, self-realization and
development and extending a helping hand to the community.
4.2 Movement along the Self-Authorship Continuum
Although this research study examined the influence of only a snapshot of respondents’
life experiences focusing on the extra-curricular activities, it is evident that participants’
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engagement propelled them at least into the crossroads. Due to their community engagement, the
two later segments characterizing the crossroads appear as participants operate across, “listening
to the internal voice” and “cultivating the internal voice”. Baxter Magolda and King (2012)
explained, “these two positions reflect variations of predominantly internally defined meaning
making in which some external meaning making remains but is no longer dominant” (p.77).
Baxter Magolda and King (2012) highlighted that individuals who are at the, “listening to the
internal voice” segment, “have developed the ability to simultaneously look inward and use their
inner voice to make decisions, as well as recognize how they are processing and being influenced
by others’ points of views. Although they still occasionally internalize others’ points of view,
they now take responsibility for doing so” (p.77). In the second segment, “cultivating the internal
voice”, the internal voice is established, and with the ability to mediate influences an individual
engages,” in introspection to analyze interests, goals, and desires” (P.78).
Features of these two segments are visible in the interviewees’ discussed experience.
Self-awareness for participants was an eminent impact of their experience. For instance,
awareness of career interests was clear among six interviewees; they started to distinguish
between what they want for themselves and what was the expectation or choice of external
others or society at large. However, there remains some ambiguity concerning if , when, or how
they should act upon this discovery. For all participants, an emerging confidence in various
discovered capabilities was articulated with the main potentials discovered related to
independence, leadership, and perseverance. Moreover, some participants reconsidered
possessed values examining whether they are adopted due to personal convictions or cultural
norms, and started to replace or amend as accepted by their developed inner self. With the
emergence of strong or embryonic confidence in their inner voice, participants denoted higher
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goals that incorporates their academic, career, and personal lives and extends out of themselves
to encompass helping others.
Moreover, for some interviewees, their cultivated inner voice is apparent in discussing
their discovery of the limitless nature of knowledge, and their confidence in their role in
examining and evaluating knowledge claims. Additionally, for decision making, many
interviewees echoed the significance of examining all related dimensions and perspectives for an
informed decision. For other participants, the epistemological impact exhibited itself in an ability
to manage crises and take risks so as not to waste beneficial opportunities of more self –
development or exploration.
Acknowledging the other in their lives was reflected in two major themes: Embracing
Difference and local/Glocal Altruistic Responsibility. Through these two themes reflect the selfauthored interpersonal maturity respondents reached in which they deal with difference with
openness and acquire a sense of responsibility. In Crosby’s (2006) interview with Baxter
Magolda, she emphasized how interacting with difference with openness is a direct manifestation
of self-authorship:
Students who have extracted themselves from external self-definition and
explored their own identity tend to be more open to difference as it is no longer a
threat to their identity and they understand the idea of multiple perspectives.
Complexity on the epistemological, intrapersonal, and interpersonal dimensions
of development [the combination of which is self-authorship] is associated with
greater appreciation of difference. Creating an inclusive climate hinges in part on
promoting students’ development.
Participants in this research study reflected that interacting with different cultures and points of
view led to acknowledging that difference exists, and that it is not threatening describing these
encounters as enriching experiences. They commented on an acquired ability to listen to different
points of view and have a mature conversation in which they can better express their
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perspectives believing that no one needs to convince the other with his/her point. Understanding
others, taking their points of view into consideration, and empathizing with them characterized
the majority of participants’ interactions. In addition, the majority of interviewees expressed the
elimination of previous judgmental behavior describing their interactions as based on respect of
difference.
Furthermore, the interpersonal dimension of self-authorship did not just correspond to
efficient communication with the other, but widened to encompass a role towards others and a
responsibility towards the country of origin. All participants in this study displayed the impact of
their experience on developing a sense of responsibility towards the other for whom they can
make a difference. They displayed how individualistic their understanding of a citizen was
before their engagement and how it transformed afterwards. This change embedded itself for
some as developing oneself to be able to better impact others, for some it manifested itself in
local or even glocal community service, and for others it extended to an understanding of a
global citizen who is flexible, positive, and open to interacting with and accepting difference.
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CHAPTER – 5 DISCUSSION
5.1 Discussion of Findings
The aim of this research study was to examine the impact of extra-curricular activities
practiced by a cohort of college students on the development of their self- authorship. Stemming
from a dynamic interaction between experiences encountered by college students, their personal
characteristics, and how they make meaning of these characteristics and construct knowledge,
social relations, and identity, Baxter Magolda and King (2012) explain, a movement from
reliance on external formulas to the establishment of an inner voice occurs. Findings indicated a
link between students’ engagement in the university, local, and global community and movement
along the self-authorship continuum. Starting from the need to pillar one’s self and others, which
constituted the first theme, the impact of participants’ engagement was clarified through four
themes: Embracing Difference, encouraging Self-Awareness, promoting Local and Glocal
Responsibility, and developing an Inner Epistemological Validation. Through the discussed
themes, there is a strong evidence for the emergence of an inner voice that guides students’
construction of knowledge, identity, and social relations.
Though in Baxter Magolda’s 22 year study, it was not until graduation that her
participants moved to the crossroads and started to recognize the need for building an internal
voice (Baxter Magolda, 2009 a), findings of this research study agree with the recent growing
body of research studies emphasizing the influence of college students’ experiences on
developing their internal voice and approaching the crossroads within their college years. Most
of these research studies examined dissonance experienced by a minority of college students as
they face the conflict between their self- perception and messages received by the campus
environment. For instance, Torres & Hernandez (2007) participants’ movement towards self-
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authorship was prompted by facing racial stereotypes that made them reevaluate their
understanding of themselves and their relations with others. Marginalization felt by high risk
college students stimulated traces of self-authorship before entering college (Pizzolato, 2004).
This continued marginalization led to intense disequilibrium during their first year of college due
to the magnitude of challenges presented to students’ internal foundations of meaning making.
Pizzolato (2004) found that when this challenge was not balanced by support, students retreated
to previous external meaning making orientation, which was only crossed over to self-authorship
ways of meaning making when support was sufficiently provided.
As for participants’ in the current research study, who were regular college students in a
private university, dissonance took another form. It was not related to the physical environment
as the case in the said two research studies. It could be stated that dissonance in the case of the
research study at hand was operating upon the students’ psychological context. What prompted
an emergence of an internal foundation to govern identity, social relations, and knowledge
construction was encountering contexts of cultural or epistemic difference. This environment led
them to rediscover their self-potentials, reconsider their ability to construct and evaluate
knowledge claims, and to reestablish relationships guided by respect, empathy, and
responsibility. Pizzolato et al. (2012) explained psychological contexts as the collective contexts
that pose influence over an individual that he/she carries with him/her. In the current research
study, what prompted students’ development was beyond a mere campus environment, but it was
the impact of interactions with diverse others in diverse situation on-campus and out of campus.
Collectively, these experiences in which students were presented with a new image of
themselves, their thinking, and their relationships supported their development.
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Examining the impact of local community service through a leadership theories course on
identity development in general and self-authorship in particular was conducted in a research
study by Jones and Abes (2004). This course took the duration of 10 weeks, and the community
service experience was done once a week to in AIDS service organization or a food pantry. In
agreement with the findings of this research study, Jones and Abes (2004) found that the
participants who joined this course developed an internally defined identity. Traces of an inner
voice that guides the construction of values, beliefs, and interests was evident for most of the
participants in the current study. In addition, both research studies confirmed that engaging in a
local community service led to an openness to new experiences, people and ideas. However,
there is a slight difference in the findings related to the focus of future goals. In Jones and Abes
(2004) research study, this involvement encouraged participants to pursue a socially responsible
job, but in the current study, for most of the interviewees, a wider scope of benevolent
responsibility was manifested. Respondents emphasized an intention to be beneficial and positive
to the university, local, and for many even the global community. This responsible behavior
could have arisen from students’ involvement in real life problem solving, as Boyd and
Brackman (2012) explicate, “ Students’ moral sensitivity and judgment/reasoning develop as
students engage in real-world problem solving and civic activities that expand their ability to
take another’s perspective and their level of empathy toward that perspective” (p.40).
The most recurrent theme found in this research study was embracing difference. The
impact of interacting with difference was also echoed in the study by Cohen et al. (2013),
however, the scope was different. In Cohen at al. (2013) findings regarding participation in a
leadership program in which certain skills are fostered intentionally, respondents reported the
ability to distinguish difference, and engage in a dialogue in which this difference is not an
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obstacle thinking of this aspect as an essential attribute to leaders. In the current research study,
all participants, no matter the type of activity they have participated in, reflected on an acquired
ability to listen to the other, avoid posing judgments, and welcome difference as an enriching
experience. These results call into attention the role the university could partake in intentionally
designing programs or courses that would assist students in epistemic, interpersonal, and
intrapersonal development.
The findings of the current study also reinforced aspects of the intercultural maturity
described by King & Baxter Magolda (2005) which corresponds to and promotes the
development of self-authorship. It can be noticed that the participants in this research study are
mostly at the intermediate level in development of intercultural maturity which matches with the
crossroads at the self-authorship continuum. As exhibited by the participants in this research
study, their epistemological development matched the characteristics of the crossroads or the
intercultural maturity intermediate level:
Decreasing reliance on authority’s knowledge claims, and increasing reliance on
personal processes for adopting for adopting knowledge claim. Increasing
uncertainty yields more openness to differing perspectives, while personal
processing of knowledge claims yields the notion that different people can hold
different views for legitimate reasons. (King & Baxter Magolda, 2005, p. 575)
Most of them discussed how their experiences led to critical examination of knowledge claims,
and an acknowledgement that difference exists and can be understood. Moreover, the
participants’ perceived impact on the intrapersonal dimension also corresponds to what happens
at the crossroads as explained by King and Baxter Magolda (2005). As explained earlier in
chapter 4, all the participants reflected on an, “evolving sense of identity as distinct from external
others’ perceptions … an intentional self –exploration …immersion in own culture, recognizes
legitimacy of other cultures” (p.576, 577).
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Interestingly, the interpersonal dimension for the majority of participants was highly
impacted. The majority of respondents commented on an achieved responsibility towards others,
willingness to avoid judgmental behavior and to interact effectively and, in some cases
empathetically, with diversity. It could be said that in this dimension also, there is a mark of the
crossroads and that they are not further on the continuum due to the lack of referring to
interdependence. The participants’ interactions are still described as what Baxter Magolda and
King (2005) call, “independent with the existence of multiple perspectives”. In their discussions,
there was no reference to mutual dependence or benefit, the impact was always described as one
sided. Respondents either described how they benefited from the interaction with diverse others,
or the experience as a whole or briefly recounted how they benefited others who are unprivileged
or how they represented their country abroad. Baxter Magolda and King (2005) added that, “this
capacity to examine one’s identity from the lens of privilege requires at least an intermediate
level of cognitive development” (p.581).
5.2 Limitations and Research Recommendations
Before discussing limitations, it is worth noting that generalizations of these findings
cannot be obtained and are not intended to be used as such the researcher. This is due to the
distinct nature of each of life’s experiences in shaping an individual’s personality and
development of self-authorship. Baxter Magolda (2008) highlights the constructive and context
specific nature of the development of self-authorship clarifying that, “personal characteristics
and environmental context both mediate the evolution of self-authorship” (p.273).
The findings of this research study need to be considered in light of the following
limitations, and these limitations can be used to guide future research. The research participants
were recruited from the same private institution. Future research could expand the exploration of
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the relationship between extra-curricular engagement and self-authorship among students from
governmental as well as private universities. Another limitation is that this research study
examined only one aspect of collegiate life experiences, namely community engagement
focusing only on the cultural on-campus community, local community service, and the global
community service program provided by AIESEC. Future research could include other extracurricular opportunities available to college students both on-campus and out of the campus
premises. The on-campus opportunities could include sports, arts, and political participation, and
the out-of- campus could include the local and/or global youth non-governmental organizations.
In addition, future research could include participants who are not active in any extra-curricular
activities and compare their experience to those who are active to better form an understanding
of the achieved development.
The cross sectional nature of this research study and reliance on self-reports of students’
analysis of past and current experiences are considered another limitation. Thus, future research
could longitudinally replicate this study to simultaneously track students’ development across the
self-authorship continuum as it occurs comparing between pre- and post- engagement. Moreover,
in addition to students’ interviews, students’ affairs personnel and club/organization leaders
could be interviewed so as to reach a wider understanding of the extent and direction of the
achieved and desired development. Another suggestion, further research could collaborate with
youth organizations that recruit college students to examine the impact of the service they
provide on the development of self-authorship through interviewing not just students, but the
leaders and administrative body. This investigation could look into the extent to which the lived
experience corresponds to the stated organizational vision, and features of self-authorship.
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5.3 Practical Implications
Self-authorship is considered to represent a sophisticated meaning making process
through which, “the capacity to manage external realities using the compass afforded by our
internally generated beliefs, identities, and social relations” is developed (Hodge et al., 2009,
p.2). Self-authorship occurs when individuals are faced by challenging situations and are
provided by sufficient support to achieve it (Baxter Magolda, 2008; Baxter Magolda & King,
2012; Pizzolato, 2003; Pizzolato, 2004 ) However, when challenges exceed the provided support,
individuals struggle whereas experiencing minimal challenges leads to stagnation. (Boes et al.,
2010) Consequently, its consistent and guaranteed development among college students requires
intentional plans coordinated by the university. Intentional plans would ensure that enough and
appropriate support and challenge is provided to receive the utmost benefit. In addition, this
intentionality on the part of the university would entail collaboration among both faculty and
student affair personnel so as to make sure that meaningful and well-coordinated challenges and
opportunities are provided.
Baxter Magolda (2009 c) advocates for transformative learning through the promotion of
self-authorship which, “enables learners to learn how to learn and think for themselves rather
than what to learn.” (p.2) Being a focal requirement for achieving complex learning outcomes,
Baxter Magolda proposed the learning partnerships model to guide faculty and student affairs
joint endeavors to support the development of self-authorship among college students through
integrating epistemological, intrapersonal, and interpersonal maturity. Describing the required
dynamics for fostering self-authorship for college students, Baxter Magolda necessitates an
environment that balances challenge and support by assisting students, “to construct knowledge,
situating learning in their experience, and defining learning as a mutual process.” (Hodge et al.,
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2009, p.8) Empowering students by finding their own voices to coordinate knowledge claims,
their beliefs, identities, and social interactions, requires an environment that, “foster students’
holistic mental growth through continuous self-reflection, seamless and authentic curricular and
co-curricular experiences that steadily increase in challenge, and appropriate levels of support.”
(Hodge et al., 2009, p.9)
Students need to become partners in acquiring knowledge through authentic projects that
help them take responsibility in practically applying what they learn. The line between
curriculum and extra- or co- curriculum needs to be bridged to incorporate the whole campus in
enriching the students’ learning experience. The university, consequently, needs to coordinate
various projects either for the community or with factories and companies. These projects could
engage students from various majors which would encourage acknowledgement of
interdependence and provide a real life example of life upon graduation. Research skills need to
be an essential component of the curriculum of undergraduates, and they need to be engaged is
actual research projects.
Student affairs personnel and faculty need to collaborate together to coordinate and
implement campus wide programs that foster leadership skills and intercultural maturity. These
programs extend the usual extra-curricular activities to incorporate more strategic, systematic,
and intentional venture with full access to the university resources. Student affairs personnel and
faculty members could cooperate together in designing an advising program for first year
students. Some interviewees in this research study mentioned how they did not participate in any
activities in their first year as they were still overwhelmed by college life and demands. Other
participants stated that the reason for joining these activities was to assist them in this transition.
This shows how important these programs would be for acquainting them with how to navigate
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college life, informing them of available engagement opportunities, and involving them in
practical and reflective activities that would enhance their self -esteem, and help them figure out
their interests.
5.4 Conclusion
Self-authorship becomes a necessity as it enables individuals to, “act as authors of their
lives (not just the stage on which their lives are played)” (King & Baxter Magolda, 2005, p. 574).
With a shift from credulous acceptance of external influences towards becoming an active
coordinator of one’s beliefs, identity, and social relations, one is capable of navigating life
challenges and opportunities. Consequently, this study considered the impact of college students’
engagement in extra-curricular activities on development of their self-authorship. Findings
revealed that students’ engagement in local and global community service and on campus
cultural clubs/organizations had an impact on stimulating the emergence of an internal voice.
This internal capacity had a role in coordinating students’ identities, beliefs, thinking, decisionmaking process, and the way they interact with others. With these benefits highlighted, the
bifurcation many universities provoke on their curricula, into formal curriculum and extra- or in
better cases co- curriculum, needs to be eliminated. Accordingly, it is only through the
university’s deliberate efforts to educate the whole person that the desired learning outcomes
promoting both learning and development would be ensured.
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Appendix A: IRB Approval Letter
CASE #2015-2016-127

To: Noha Ali
Cc: Dena Riad & Salma Serry
From: Atta Gebril, Chair of the IRB
Date: March 23, 2016
Re: Approval of study

This is to inform you that I reviewed your revised research proposal entitled “Glocal
Community Engagement: The Impact of Extra-curricular activities on College Students Self-Authorship “and determined
that it required consultation with the IRB under the "expedited" heading. As you are aware, the members of the IRB suggested certain
revisions to the original proposal, but your new version addresses these concerns successfully. The revised proposal used appropriate
procedures to minimize risks to human subjects and that adequate provision was made for confidentiality and data anonymity of participants
in any published record. I believe you will also make adequate provision for obtaining informed consent of the participants.

This approval letter was issued under the assumption that you have not started data collection for your research project. Any data collected
before receiving this letter could not be used since this is a violation of the IRB policy.

Please note that IRB approval does not automatically ensure approval by CAPMAS, an Egyptian government agency responsible for approving
some types of off-campus research. CAPMAS issues are handled at AUC by the office of the University Counsellor, Dr. Amr Salama. The IRB
is not in a position to offer any opinion on CAPMAS issues, and takes no responsibility for obtaining CAPMAS approval.

This approval is valid for only one year. In case you have not finished data collection within a year, you need to apply for an extension.

Thank you and good luck.
Institutional Review Board
Dr. Atta Gebril

The American University in CairoAUC Avenue, P.O. Box 74
New Cairo 11835, Egypt

IRB chair, The American University in Cairo
Tel 20.2.2615.1000 fax 20.2.27957565
2046 HUSS Building
Email: aucirb@aucegypt.edu
T: 02-26151919
Email: agebril@aucegypt.edu
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Appendix B: Consent Form in English

Documentation of Informed Consent for Participation in Research Study

Project Title: Glocal Community Engagement: The Impact of Students Extra-curricular Activities on their
Self-Authorship
Principal Investigator: Noha Desouky Aly
Email: nohadesouky@aucegypt.edu
You are being asked to participate in a research study. The purpose of the research is examine the
impact of engagement in extra-curricular activities on the self-authorship of undergraduate university
students, and the findings may be published and presented. The expected duration of your participation
is 60 - 90 minutes.
The procedures of the research will be as follows:
The general purpose of the research study will be shared with the participants. Then after obtaining
approval to participate in this research study, and signing the consent form, a semi-structured interview
will be conducted.
There will not be any risks or discomforts associated with this research.
There might be benefits to you from this research. Benefits might arise due to reflecting on the college
experience in depth which can lead to positive realizations about the self, personal goals, or
motivations.
The information you provide for purposes of this research is confidential.
For any inquiries regarding this research study, they should be directed to:
Noha Desouky Aly
Telephone number: **********
Participation in this study is voluntary. Refusal to participate will involve no penalty or loss of benefits to
which you are otherwise entitled. You may discontinue participation at any time without penalty or the
loss of benefits to which you are otherwise entitled.
Signature

________________________________________

Printed Name

________________________________________

Date

________________________________________
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Appendix C: Consent Form in Arabic

استمارة موافقة مسبقة للمشاركة في دراسة بحثية
عنوان البحث :المشاركه في المجتمع المحلي والدولي :تاثير مشاركه الطلبه في انشطه غير اكاديميه علي قدرتهم علي
التحكم في الذات.
الباحث الرئيسي :نهي دسوقي علي
البريد االلكترونيnohadesouky@aucegypt.edu :
انت مدعو للمشاركة فى دراسة بحثية عن تاثير اشتراك طلبه الجامعه في انشطه جامعيه غير اكاديميه علي قدرتهم علي التحكم
في الذات او (.)self-authorship
نتائج البحث ستنشر فى دوريه متخصصه أو مؤتمر علمي أو ربما كليهما.
المدة المتوقعة للمشاركة فى هذا البحث تتراوح بين  06الي  06دقيقه.
اجراءات الدراسة تشتمل على مشاركه هدف البحث مع المشتركون ,وبعد الوافقه علي االشتراك و امضاء االستماره ,ستتم
المقابله الشبه منظمه.
المخاطر المتوقعة من المشاركة فى هذه الدراسة  :ال يوجد ايه مخاطر أو مضايقات متوقعة من المشاركة فى هذا البحث .
االستفادة المتوقعة من المشاركة في البحث :من المتوقع نتيجه للمشاركه في هذا البحثان يستفيد المشتركون عن طريق التأمل
الدقيق في تجربتهم الجامعيه مما قد يؤدي للوصول الي ادراك معين عن الذات ,عن االهداف الشخصيه ,او عن المحفذات.
السرية واحترام الخصوصية :المعلومات التى ستدلى بها فى هذا البحث سوف تكون سرية .
أي أسئلة متعلقة بهذه الدراسة أو حقوق المشاركين فيها يجب ان توجه الي الباحث الرئيسى  :نهي دسوقي علي
رقم الهاتف******** :
ان المشاركة فى هذه الدراسة ماهى اال عمل تطوعى ,حيث أن االمتناع عن المشاركة اليتضمن أى عقوبات أو فقدان أى مزايا
تحق لك .ويمكنك أيضا التوقف عن المشاركة فى أى وقت من دون عقوبة أو فقدان لهذه المزايا.
االمضاء ............................ :اسم المشارك ............................... :التاريخ ……………..… :
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Appendix D: Interview Protocol
Student Characteristics and Background information
Demographics: Gender, Age, and Academic Year
1. Tell me about your educational background:
o Type of school education (Governmental – language – American Diploma – IGSE
– IB International baccalaureate … etc.)
2. Why did you join this institution?
3. What is your major, and why did you choose it?
Extra –Curricular Involvement
4. Warm-up: Prior to university engagement in extra-curricular activities.
 Follow up: What or who encouraged you to participate in these activities?
What impact you believe they had on you? Did it have an impact on your
experience with extra-curricular activities here on campus?
5. Why did you (join a community service club – a cultural on-campus club - AIESEC
Global Citizen Program)?
o Follow up: What was your major source of encouragement to take this step?
o Engagement in a Club (Community Service / Cultural): When did you join this
club and what is your role in it?
o AIESEC Global Citizen Program: When did you go through this experience?
Describe that program, your role and your whole experience with it.
6. AISEC Program and local Community Service: How do you think the service you have
been engaged in impacted the local recipients: (a) the impact of the service and (b)
interacting with you?
7. AISEC Program/ local Community Service: Through engagement in a multicultural
context, describe the interaction occurring between yourself and the other.
o Follow up: Highlight the examples you recall of different perspectives. How did
you handle that? How do you believe this impacted the way you think?
8. Describe the best experience you have encountered.
o Follow up: Why do you think it is your best so far? How do you think this has
impacted your life/ your decisions/ sense of self/ interaction with others?
9. Tell me about some of the challenges you have encountered.
o Follow up: Describe them to me and how you felt going through them. How did
you approach these challenges?

10. Have you had to face any difficult decision?
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o Follow up: Tell me the story of what happened. What was that like?
o How did you handle it?
o If you go back to that time, will you make the same decision again? Why or why
not?
11. How do you believe engagement (in local community service/ in cultural activities/ in
global community service) has impacted you?
o Follow up: on your a) thinking b) beliefs and values, c) decision making, d) self perceptions, e) relationship with others, f) current and future life plans, g) what
you can or can’t control.
o Why do you believe so? Could you give me examples in which you were able to
witness that impact?
12. What do you think are the roles and responsibilities of a citizen? And how was that
understanding impacted by your engagement?
o AIESEC Global Citizen Project: What was your understanding of a global citizen
before your experience with AIESEC and how it developed with your experience?
o Do you think you are a global citizen? Why or why not?
Closing Segment
13. At the end, do you think that there is something that you want to add that you feel we
have not touched upon?

